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Abstract 
This project was driven by the need to have more children ' s books supported by and 
contributed to, by Aboriginal communities and Aboriginal families. It involved writing and 
illustrating a children ' s book in a decolonizing context with the guidance and support of local "' 
Elders and Aboriginal Head-Start in Prince George community. The research for this project 
investigated how children ' s literature with Aboriginal content and values is written and 
(>\ illustrated in culturally accurate and respectful formats. The framework for this study was 
based on the 'North American Intellectual Tradition ' using Western European critical and ' 
interpretive methods within that tradition. The book is directed towards early readers. The 
storyline is locally based and talks about the relationship between Elders and children, the 
values that are transmitted within a traditional format in a contemporary world. 
The researcher\author is of Euro Canadian heritage and has two sons who are ofTahltan 
First Nations heritage and Euro-Canadian heritage. She has lived, worked and raised her 
children in Aboriginal community since 1991. She is a educator who is trained in high-school 
curriculum, taught primary and intermediate children in the Tahltan and Prince George 
community. She has volunteered in the Aboriginal Head Start Early Childhood Education 
Programs in Prince George. She has a strong interest in helping to develop decolonising 
literature for preschool readers. 
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Introduction 
Historically, children ' s books in Canada and the U.S have reflected the ideas ofthe {-
dominant culture, which has a predominantly colonial European base. There are many 
children' s books with Aboriginal content, but the books being published by mainstream 
publishers have largely been written by authors and illustrators without the familiarity and 
grounding within the cultures they are depicting to create respectful literature. This has created 
a large vacuum in the availability of accurate and authentic literature with First Nation ' s 
content. 
As Neil McLeod writes, "Stories help maintain an Indigenous consciousness by 
providing a sense of place in the world to a people confronting the forces of colonialism" (54). 
This book was designed to help do that in a literary form. The project was about creating a 
picture book that contributed to decolonizing reading material for small children. It is about 
transmitting values. Values have been transmitted through oral traditions for the majority of 
Aboriginal peoples for thousands of years. With the colonizer, came the written word as well 
as the arrogant assumption that the written word was synonymous with the truth, and a superior 
civilization. Historically, this has been far from the truth. Euro-Canadian written law and 
policies have authorized and promoted the oppression and cultural and physical genocide of 
generations of Aboriginal peoples. Written stories about ' Indians' by non-Aboriginal peoples 
have greatly distorted and stereotyped First Nations Peoples in the minds of mainstream 
society. This misinformation has contributed to the abuses and disrespect that Aboriginal 
nations have been subjected to since contact with the colonizing nations. 
This project is about creating literary forms for Aboriginal children that do not stereotype 
and which reflect the traditional values that their communities want them to have in their hearts 
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and minds. The process and end product was completed in collaboration with some very wise 
and caring Elders and community from different First Nations here in Prince George. With 
their support and approval , I'd like to share it with you. 
Background 
The idea for my graduate work started because of my involvement with the 'Power 
of Friendship ' Head Start program in Prince George. My own children attended the Head 
Start program, while I completed my UNBC graduate internship at the program. 
Occasionally, I would spend time browsing with my sons through the children 's books 
sitting on the shelves in the Head Start classrooms. There were a number of books with 
Aboriginal content, but they were very wordy, and both my sons were having difficulty 
staying focused on the story as I read to them. They loved to flip through the pictures, 
but when it came to the text, their attention span was gone. At three and five, they were 
just beginning to recognize letters and small words and they were excited to have the 
opportunity to demonstrate that. This was not an easy task with the amount of text and 
the level of text that was included in the stories we found. I mentioned it to the Head 
Start early childhood staff and they had similar complaints. They had not been able to 
find books with Aboriginal content that could allow the children to ' read ' or ' recognize ' 
text in an easier format. After researching the different Aboriginal booklists on line, I 
discovered that there are only a few early-reader books with Aboriginal content in 
publishing circles. If our children are beginning to identify words, it just seemed logical 
that they be encouraged by text and picture content that could not only help them in doing 
that, but could also draw relationships between their own worlds and their literary 
expenences. 
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During my internship, I worked in a collaborative project with Head-Start parents 
on a calendar publication. It had been a good experience for everyone involved. We had 
enjoyed our time together creating the calendar, and sharing our viewpoints and our 
stories about children, partners, families, and culture. I broached the idea of going 
further with our 'publications' and building children ' s books based on our families' 
values and experiences. The parents agreed. They were enthusiastic about creating 
another publication for their children and having the time to create and share time 
together for such a project. A couple of months later, I began working in a collaborative 
process with the parents of the Prince George Head-Start programs to create the story for 
this project and the parent's own stories. 
The following goals were initially set out for this endeavor: 
1. Provide a publication that will benefit Aboriginal readers and families with content that is 
culturally accurate within a preschool reader's format. 
2. Support parents and educators of Aboriginal children with literature that describes family 
cultural experiences. 
3. Provide illustrations that are accurate and respectful of the cultures they depict. This is 
imperative for early readers, as pictures often tell the story more than the text does at this age 
level.' 
4. Provide a publication that supports early reading years as an integral time in a person's life 
for developing social attitudes, including self-image and images of others. 
For Aboriginal children, self-image and how they make sense of their world is extremely 
important in a world that is still colonial in many if not all of their interactions with Aboriginal 
1 This point of view was interpreted from Judith Graham 's book, Pictures 
On The Page. For further explanation read pages I -27. 
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peoples. If children are coming into a world out of the cultural enclave of their families, into a 
world that is presenting educational material or practices that do not reflect the worldviews 
they are familiar with, it can be very confusing as well as negative. This is especially true if 
this new learning is overtly and covertly telling them that there is something wrong with the 
education and worldviews they are used to, either with blatant misinformation or just the lack 
of information on Aboriginal worlds. 
Aboriginal community has some very healthy and positive ways of viewing family and the 
interaction between family and people in their community. David Rattray sums this up with 
the following points about healthy First Nations people. There is a 
~ Sense of belonging/connectedness 
~ Deep caring for others and self 
~ Relationships (key to existence) are deep, healthy, supportive, predictable 
~ Extended family is strong and one can depend upon it for any reason and so produces 
a strong sense of security 
~ Intimate human/social structures 
~ Honesty and integrity are key values which shape interactions 
~ Very difficult to differentiate between individual , family and community because all 
belong/flow together 
~ Everyone has a role to play in the community 
~ Profound respect for self, others, community, land, animals . .. . 
(Appendix 5, 85) 
If these values are not being reflected back for the children in their reading, they are not 
benefiting from their literary experiences as a 'whole' individual. This is the integral 
time in their lives 'for developing social attitudes, including self-image and images of 
others', and we need to reinforce their positive experiences with family and culture in 
their reading materials. 
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Every nation has specific ways of transmitting their values, and the importance of 
them. However, there are common threads in the traditional education of the nations I 
looked at. The crossover of values from different nations is the reality of many children ' s 
education in the Prince George community. It is also the reality of my own children. The 
children and Elder, who this story is based on, reflect that reality. In the research for this 
project, I found common connections between the Tahltan, Cree, and Metis values that 
were relayed to me. However, this is not meant to negate or trivialize any specific nation 
and their traditional values by assuming that every Nation has exactly the same values, 
and prioritizes them in the same way. I hope that I have not done that, as it was not my 
intention. "Differences between cultures need to be honoured as well as similarities" 
(Appendix 5, 73). In my own family , we are learning the values taught to us by these 
three different cultures; however they are combined with my own values acquired as I 
was growing up. Often the values we are being taught take precedence over some of the 
values I was raised with, because as a family they belong with the life in Aboriginal 
community that we are living. In this sense this literary project was designed to promote 
the healthy Aboriginal worldviews that Aboriginal children experience in the lives they 
are living today. Colonizing worldviews have historically influenced how Aboriginal 
content is presented in children's literature. Patricia Grace argues that there are four 
things that make many books dangerous to Indigenous readers. 
I) They do not reinforce our values, actions, customs, culture and identity; 
2) When they tell us only about others they are saying that we do not exist; 
3) They may be writing about us but are writing things which are untrue; and 
4) They are writing about us but saying negative and insensitive things which tell 
us that we are not good. 
(qtd. in Tuhiwai Smith 35). 
This lack of understanding and lack of respect is evident in many ofthe books published 
with Aboriginal content that I looked at. It is ' dangerous ' when books are written by 
authors without mentors or relationships developed within Aboriginal community to 
produce something that accurately reflects the peoples they are depicting. 
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I have found authors such as Beverly Slapin, Doris Seale, Arlene Hirschfelder, and Barbara 
Kuipers helpful in identifying ' dangerous ' books, and discussing content and stereotyped 
images that our children may need help in processing when they are exposed to 
misinformation. They have valuable and applicable guidelines that can be applied to reading 
material at every level. I have included a summarized version of Beverly Slapin and Doris 
Seale ' s guidelines for choosing accurate and authentic literature with Aboriginal content for 
children. 
I. Look at the Pictures. "Do the 'Indians' have ridiculous names like 'Little Chief? 
2. Look for Stereotypes. "Are the Native peoples portrayed as savages, or primitive 
crafts people, or simple tribal people, now extinct? Or are Native peoples shown as 
human beings, members of highly defined and complex societies?" "Are Native 
cultures oversimplified and generalised? Are Native people all one colour, one 
style?" "Or are Native cultures presented as separate from each other, with each 
culture, language, religion, dress, unique?" "Is there a mishmash of ' generic Indian' 
designs? Or is attention paid to accurate, appropriate design and colour of clothes, 
dress and housing?" "Does this book tell the truth?" 
3. Look for Loaded Words. "Are there insulting overtones to the language in the 
book?" "Are racist adjectives used to refer to Indian peoples?" "Or is the language 
culturally respectful?" 
4. Look for Tokenism. "Are Native people depicted as stereotypically alike, or do 
they look just like white people with brown faces?" "Or are Native people depicted 
as genuine individuals?" 
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5. Look for Distortion of History. "Are the Native heroes only the people who, in 
some way or another, are believed to have aided Europeans in the conquest of their 
own people?" "Or are Native heroes those who are admired because of what they 
have done for their own people?" "Does the story encourage children to believe that 
Native peoples accepted defeats passively?" "Or does the story show the ways in 
which Native peoples actively resisted the invaders?" "Is there a manipulation of 
words like 'victory,' ' conquest,' or 'massacre' to justify Euro-American Nations 
presented as being responsible for their 'own' disappearance?" "Or is history put in 
the proper perspective: the Native struggle for self-determination and sovereignty 
against the Euro-American drive for conquest?" 
6. Look at Lifestyles. 
"Are Native peoples discussed in the past tense only, supporting the 'vanished 
Indian' myth?" "Is the past unconnected to the present?" "Or is the continuity of 
cultures represented, with values, religions, morals, an outgrowth ofthe past, and 
connected to the present?" "Is a culture portrayed in a distorted or limited way?" 
"Are religions described as ' superstitions,' with backward or primitive 
connotations?" "Or are Indian religions and traditions described accurately, in the 
context of their civilisations?" "Is there an ethnocentric Western focus on material 
objects, such as baskets, pottery, rugs?" "Or does the writer show any 
understanding ofthe relationship between material and non-material aspects of 
life?" "Are Native peoples shown as 'relentlessly ecological?" "Or are Native 
societies described as coexisting with nature in a delicate balance?" 
7. Look at the Dialogue. 
"Do the Native People in the book speak in either a sort of' early jaw breaker' or in 
the oratorical style of the 'noble savage'?" "Or do the People use language with the 
consummate and articulate skill of those who come from an oral tradition?" 
8. Look for Standards of Success. 
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"Are Indian people portrayed as childlike and helpless?" "Does a white authority 
figure--pastor, social worker, teacher-- appear to know better than Native people 
themselves what is 'good for them'?" "Are Indian children 'better off away from 
their families?" "Or are Native adults seen as mature individuals who work hard 
and make sacrifices, in order to take care of their families , and for the well-being of 
the people?" "Does it take ' White' standards for Native people to get ahead?" "Or 
are Native values of hard work, sharing, honesty, and courage seen as integral to 
growth and development?" "Do Native people and their communities contrast 
unfavourable with the ' norm' of white, middle--class suburbia?" "Or are Native 
people and their communities seen as their own cultural norm?" 
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9. Look at the Role of Women. 
"Are the women completely subservient to the men?" "Do they do all the work, 
while the men loll around, waiting for the next hunt?" "Or are the women portrayed 
as the integral and respected part ofNative societies that they really are?" 
1 0. Look at the Role of Elders. 
"Are elders treated as a dispensable burden upon their people to be abandoned in 
times of trouble or famine; querulous, petulant, demanding, nagging, irritating, and 
boring?" "Or are Elders treated as loved and valued custodians of People's history, 
culture and life ways?" "Are they cherished in the words of the writer as they were 
and are in the reality of the lives of the People?" 
II. Look for the Effects on a Child's Self-Image. 
"Is there anything in the story that would embarrass or hurt a Native child?" "Or are 
there one or more positive role models with which a Native child can identify?" "Is 
there anything in this book that would foster stereotypic thinking in a non-Indian 
child?" 
12. Look at the Illustrator's or Author's Background. 
"Is the background of the author and illustrator devoid of the qualities that enable 
them to write about Native peoples in an accurate, respectful manner?" "Is there an 
ethnocentric bias which leads to distortions or omissions?" "Or is there anything in 
the author' and illustrator's background that qualifies them to write about Native 
peoples?" "Do their perspectives strengthen the work?" "Does the author respect the 
People?" 
(Siapin and Seale 242-265) 
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These authors have made a large contribution to the decolonization of children ' s literature. 
Their writings have been well received by many Aboriginal educational and literary 
professionals, parents and organizations. 
Books with accurate and respectful Aboriginal content are not only for the eyes of 
Aboriginal children. In order to decolonize, all children need to have literature that depicts 
Aboriginal content in respectful , authentic, and empowering ways. There are valuable 
teachings, humor, and caring reflected in Aboriginal focused stories for all children. Elder, 
Earl Henderson comments; 
... from a traditional point of view we need to be teaching values and respect and 
the beliefs of our traditional ways. Because there ' s always something you could 
learn, and it' s in a non-threatening way. And it seems to, or at least for me 
anyways, it seems to stick with you, and it' s not something that you go to learn in 
school sometimes and I 0 minutes later you forget what the teacher was talking 
about. With these books and the way that it would be laid out it would be 
something that these kids could retain. Because it's fun, plus it, it involves their 
environment. (Appendix 2, 43) 
Methodology 
I did not approach this project, the Elders, or the education that has been shared 
with me in the past fourteen years in Aboriginal community, within a conscious 
theoretical framework. Any theoretical perspective or framework that may have been 
applied to my work would have been developed and changed as my worldview was and 
continues to be 'decolonized ' through my experiences in Aboriginal communities. It is in 
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retrospect that I have found a theory; the North American Intellectual Tradition2 that 
accurately explains the way the knowledge for this project has been shared. Shared is an 
important term, as it does not define knowledge as a commodity or something to be 
appropriated. It is knowledge that was shared with me with the trust that I would treat it 
as sacred and pass it on or use it within the same spirit that it was given to me. 
Indigenous methodologies tend to approach cultural protocols, values and 
behaviours as an integral part of methodology. They are ' factors ' to be built into 
research explicitly, to be thought about reflexively, to be declared openly as part of 
the research design , to be discussed as part ofthe final results of a study and to be 
disseminated back to the people in culturally appropriate ways and in a language 
that can be understood. ' reporting back' to the people and ' sharing knowledge ' -
principle of reciprocity and feedback. (Tuhiwai Smith 15) 
The North American Intellectual Tradition breaks knowledge into two types of 
knowledge: objective and subjective. The first comes directly from the Creator; the 
second comes from the knowledge you gather from experience. The subjective form can 
change as you experience different things in your life; the objective is "the source of the 
sacred laws that govern relationships within the community and the world at large" 
(RCAP). Children gain subjective knowledge by doing. In the case ofthis story, the 
child learns how to collect medicine with the guidance of his Kokum (Grandmother in 
Cree). "The objective knowledge doesn ' t change. It comes from the traditional values 
and spiritual protocols such as the offering of tobacco and prayers that occur before the 
child and Kokum pick the medicines. They honor and give thanks for the medicine that 
2 See Report of the Royal Commission on Aboriginal Peoples, Volume 4, Chapter 3, Elders ' perspectives 
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the Creator provides through the berries. The objective and the subjective knowledge are 
not separate they belong together. They do not exist separately from one another. 
The project adopted a process that used subjective and objective kinds of knowledge. 
The subjective knowledge is apparent in the experience we all gained sharing experiences 
and working together to create stories that visually and textually portrayed or contributed 
to our children ' s lives. The objective knowledge was mixed in with the process as we 
approached Elders to search for advice and approval 
The book process was also part of a much larger process for me. It would be remiss 
of me not to discuss this, as it has been a large part of my education in my family and 
personal life and informs my graduate work and how it has been defined . About a year 
before I started with the parents on this project, my boys and I had started attending 
sweats here in Prince George under the guidance of a respected Cree Elder and his wife. 
Without the ' objective' knowledge from the sweat lodge teachings, that was shared with 
myself and my children, I don ' t think I could have put this product together and been 
given the people I needed in my life to guide me through this. It goes beyond the 
knowledge that is shared in this summary or the actual book. It is about living my life in 
a good way and all that belongs with that, so I can help to create something that will 
reflect values that benefit my children and may benefit other children. That clearness of 
heart and mind comes from balancing my life through the teachings of the sweat lodge 
and the medicine wheel (Henderson Appendix I, 29) . The connections between my 
children and I, the community, the Elders, the Creator, our ancestors, these are the 
circular and reciprocal relationships that inform the decisions I try to make in my daily 
life with and for my children, and in my work. 
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The North American Intellectual tradition comes from an oral tradition of transmitting 
knowledge. People are taught through ' interpersonal ' and usually ' intergenerational ' 
ways oftransmitting knowledge. (RCAP). This project is based on the interpersonal 
relationships that were built through the process of creating the book. It is about the 
intergenerational knowledge that was fostered and honored through the interaction 
between parents, children and their Elders and articulated through the pictures and text of 
the book. Traditional knowledge is both content and process (RCAP). The result cannot 
be separated form the values and the respect that were necessary to create the book. 
The North American Intellectual Tradition is an ancient system of knowledge that 
takes its meaning from a set of assumptions about the world and how it operates. 
These assumptions have governed Aboriginal nations for thousands of years. 
They address the basic philosophical questions posed in other intellectual 
traditions. Who is God, the Creator? How was the world formed? What are the 
rules of appropriate behavior? The answers, sometimes different from those 
arrived at in other intellectual traditions, are no less profound. The thinker in the 
North American intellectual tradition has, in the words of James Dumont, "an all 
around vision ' in contrast to the "straight ahead vision" of modern thought" ... for 
the ' all-around ' thinker, the natural and supernatural intertwine. Past, present, 
future mesh in the life of an individual. The realm of the sacred becomes part of 
everyday experience. (RCAP) 
Core values are very important to this project. It is the theme of the book and the focus 
of the Elders interviewed. The day journey that the child takes with his Kokum takes us 
through some of the values that were outlined by the key participants as significant to 
Aboriginal cultures. These values are important to identifying with being indigenous, 
aboriginal , or bi-cultural ; preparing, helping, listening, respecting and honoring nature 
and spiritual connections to the Creator, and ancestors. 
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Cultures are dynamic, not static-they evolve, adapting to new conditions. 
But if their essence is not interfered with , they change in ways that leave 
the core values intact. They build on new knowledge and past 
achievements, but their foundation remains fundamentally sound. 
Aboriginal cultures have struggled to maintain their traditional values and 
knowledge despite aggressive external attempts to destroy cultural 
integrity . (RCAP) 
The Kokum and the boy are connected and they have an equal and reciprocal relationship 
as he follows his Kokum and learns from her throughout the day. David discussed 
possible values to use coming from a Tahltan worldview; Generosity, Helping, Humour, 
Sacredness of Women, Spirit of a child, Respect for all things, Elders, Working, Mother 
Earth, Love. He emphasized that the storyline could be connected to everyday life 
experiences with more positives (Rattray Appendix 5, 82). The only way I felt I could 
write this story was to relate it to activities my boys and I participate in. The story is a 
reflection ofthe values we are being shown as we spend the day with our Elders. 
Interpretive, constructivist and phenomenological theories describe participatory 
ways of working with research and people. Meaning is constructed through the 
interaction between the researcher and the participants (Schensul 45). The only way 
authentic ideas for the content of this book and the parent ' s books could happen, was to 
have the interaction and the equal participation of the people whose values and ideas 
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were being included. I also needed to examine my relationship to the participants as a 
researcher, and how that influenced our interactions. I am coming from a colonial 
upbringing, I am working in a colonial institution as someone who is privileged in that 
institution as a graduate student, and one step below the professors and administrators 
who have influenced colonial policy making for centuries. I am also the single mother of 
two aboriginal boys, with limited financial income, which has its context in the Prince 
George community. I experience conflict as we negotiate spaces in both environments. 
Knowledge and how it is implemented from a critical perspective, is very important to 
this project for these reasons and more. 
Schensul describes critical theor/ as " ... looking at resolving power relations 
between dominate and subordinate citizens, groups etc" (Schensul 45). It examines the 
ways in which gender, class, culture, race, ethnicity, and power operate to create 
inequities. In critical research, the researchers must always be aware of how their own 
racial, ethnic, and gender orientations influence their research. This includes the power 
relationships that are created with their study participants. Critical researchers look at 
how all of this affects what and how phenomena are studied and how the data is 
interpreted. This was a significant point for me in the research for this project. It also 
dictated why I chose a collaborative process and moved into participatory action research 
and why this project includes participant and Elder approval throughout the project 
process. 
3 Critical theory comes from the Frankfurt School in Germany in the 1930' s and 1940' s. There are many scholars 
listed as integral to the development of the theory, among them Horkheimer, Adorno, Marcuse, and Fromm. The 
main scholar associated with the theory is J. Habermas, see Schensul and Schensul 45-46. 
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The existing colonized education system is based in a positivist theorist ' s 
interpretation of the world . Positivism is based in Western Scientific thought. It can be 
described as "knowledge [existing] in its own right, waiting to be unearthed by means of 
scientific method and rational investigation. Knowledge is static and immutable (Keys 
503). The factory model of education has its roots in positivism, which promotes a 
hierarchal system of educating children. One cultural point of view, the western 
tradition, is privileged and reproduced in the cultural and social context of the school 
system. 
Critical theory critiques systems of power that exert direct or indirect domination 
over the political, cultural and social expressions of people, including minority groups. 
Critical research seeks to discover inequities and bring about change in inequitable 
systems or distribution of power. This project seeks to transform the system of 
knowledge, or dominant worldview that is usually presented to our children in their early 
literary experiences. This project is based on the premise that there are alternative ways 
of viewing the world , Aboriginal view points versus Euro-Canadian, and these need to be 
presented to our children in early reading formats. Action research can be part of Critical 
theory, as it brings in participants to the research process and they become the agents of 
change as they help define the problem and create the solutions to the problem. Critical 
theory is useful to this project, as it helps the researcher to look critically at what biases 
they bring into the process and their relationship with the participants, and it is useful to 
defining the goals of the project and project result. 
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Key participants 
Initial information was given to the key participants outlining the objectives of the 
project. Interviews were conducted with four key participants, to gain their advice and 
feedback on the content they felt was important in children ' s books. I initially planned to 
have a minimum often key participants. I chose to stop at four, as the feedback was 
enough to create the book content. The questions for the Elders/key participants were 
simple and open-ended in order to encourage significant dialogue. 
Key Participant interview questions: 
I. What do you think makes a good children ' s book with Aboriginal content for 
children just beginning to read? 
2. When you tell or read stories to children, do you find there are certain 
storylines that are more appealing to them? Could you describe some? 
3. What values and cultural characteristics do you believe are important to pass 
on to young children? 
4. How do you think Aboriginal culture should be represented in book 
illustrations and text? 
5. Could you describe a character in a children ' s book that you had a lot of 
respect for, and why? 
6. When you look at how a children ' s book is laid out, text, pictures, cover etc. 
What do you think is the optimal lay out for children at a beginning reading 
level? 
7. Is there anything else you would like to say? 
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I spoke with two Cree Elders, one Tahltan Elder, and one Tsilhqot'in I Sewcepemc Elder. The 
information was taken back to the parent writers/illustrators for guidance with their own book 
ideas as well as my own. The information formed the base for me to start the first rough draft 
of the story. Later, two of the Elders reviewed my rough draft, as well as parents, educators 
and children in my family/friends circle, and revisions were made according to their feedback. 
Focus Groups and Site: 
The next stage of this project involved parent and educator participation at the "Power 
of Friendship" Head Start in Prince George. I attended the first parent meetings to give a brief 
summary of the project objectives, and answer questions. I initially asked for suggestions and 
feedback from parents and educators about working with the two centers in Prince George, but 
ended up working with one due to lack of parent participation at the second site. The parents at 
one center knew who I was and had developed friendships and communication with me as a 
parent and with me in my internship at the center. They were enthusiastic about doing this 
project and were willing to work with me. The parents voiced their preference to work outside 
the classroom, and have their time away from children to focus on this project. I began 
working with a parent group once a week in the parent room at the ' Power of Friendship' Head 
Start. It was a comfortable place with couches and tables and coffee - a place where we could 
come together and create, remember, and brainstorm without any of the daily stresses of 
parenthood and jobs interrupting our collaboration. Occasionally the Elders from ' Make 
Children First' 4, the Head Start Staff and our children, would come by to see what we were 
doing and to visit, joke and advise us. The focus group started with five parents and ended 
4 Make Children First is a program funded by the BC government, "Facilitating the capacity of the 
community to identifY and implement appropriate and effective services, supports, and learning 
opportunities for children (birth)- 6 years that contribute to healthy children and families. 
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with two parents completing the project. There were a number of factors that contributed to 
the parents leaving the project. I believe one of them was the timeline for the project. No one 
knew how long it would take to make our way though the intricacies of putting a children ' s 
book together. It was too long for many parents who had other commitments- commitments to 
family and family events that had to take priority over making time to create a book. Two of 
our parents actually had babies during the course of this project. It was a lengthy process! 
Two years in total for the parents to complete their books, and another year to complete mine. 
Participant Observation: 
In my original proposal , I had proposed observing children being read to, reading to 
them, and recording information on how the children responded to books and content in the 
Head Start classroom. However, I did not end up in the Head start classrooms with the rough 
draft. I was able to present the rough draft of the story to children in my family and extended 
family, and gained feedback through observations and informal discussion with them. 
continued go ing back to Elders, educators, and parents with concerns or questions on the 
storyline. Two Elders, Leona Neilson and Earl Henderson in particular continued advising me 
on the book. We had discussions on my draft, and any concerns, necessary revision or 
suggestions regarding the storyline were addressed. 
I accessed Internet sites for information on children ' s authors and writing, 
specifically sites with First Nation ' s literary content; the Oyate website5, and the Native 
5 
"Oyate is a Native organization working to see that our lives and histories are portrayed honestly, and so 
that all people will know our stories belong to us. For Native children, it is as important as it has ever been 
for them to know who they are and what they come from. rt is a matter of survival. For all children, it is 
time to learn the truth of history . Only in this way will they come to have the understanding and respect for 
each other that now, more than ever, will be necessary for life to continue" 
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American Authors website.6 I researched academic journal articles, magazines, books on 
children's literature with Aboriginal content and looked at publishing companies (both 
alternative and mainstream) for production costs and technical aspects. I contacted 
different Head Start organizations for recommended books and concerns about children's 
literature. I spoke with a local children ' s author, Richard Thompson, to brainstorm on a 
story direction that would work for children. I also contacted speech and language 
therapist Lisa Prokopowich at Northern Health Services in Prince George to obtain 
information on text patterns and levels for pre-school children. She provided me a list of 
books to look at that modeled what she felt were good reading formats for early readers. 
Linda Prokopowich, Richard Thompson and Monty Palmantier (Palmantier interview) 
were extremely helpful with some practical tips on writing the text and how to structure it 
for early readers. Most importantly, I spoke with the Key participants, and Focus Group 
participants and gained their knowledge and feedback. 
Ethics 
... research is not an innocent or distant academic exercise, but an activity 
that has something at stake and that occurs in a set of political and social 
conditions. (Tuhiwai Smith 5) 
This project is about the availability of decolonizing literature for young children. It is 
about giving our children perspectives that help them to negotiate healthy spaces in the 
world. It is about sharing knowledge that celebrates the positives of Aboriginal peoples 
and cultures. The intentions behind this project are good ones. However, good intentions 
are just that, good intentions. Non-aboriginal intentions, some good and some bad have 
6 http://www.nativeauthors.com/ 
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caused great damage to Aboriginal peoples. " ... historically, indigenous peoples have 
lost more than they have gained as indigenous research has been about benefiting colonial 
society" (Tuhiwai Smith 5). 
I am non-aboriginal. My children are Aboriginal on their paternal side and they 
are being raised in a ' bicultural ' context. There are bi-cultural relationships and a 
negotiation ofvalues in the Aboriginai/Euro-Canadian context, specifically Tahltan to 
Euro-Canadian, and Cree to Euro-Canadian. My children are being raised in a bi-cultural 
context within Aboriginal community. Tahltan to Cree. I was immersed in Euro-
Canadian culture until I was 25 years old. I moved north with my friend from the Tahltan 
Nation to go to work in her territory. I have lived on and off in Tahltan community and 
now Cree/Tahltan community here in Prince George since 1991. Euro-Canadian culture 
is a colonizing culture. I was raised in that value system until I was 25. When I 
approached this project I was very conscious of the fact that I need to address this and 
work in a way that does not contribute to it. 
There are five ethical concerns that came up in the process of this project. The 
first concern was with participant feedback and contributions. The second area looked at 
author; insider/outsider knowledge, as defined by Elizabeth Noll. The third addressed 
any concerns with a combined Aboriginal/Non-Aboriginal viewpoints and having the 
result demonstrate a decolonised perspective. The fourth area examined ' deficit ' 
interpretations and the need to steer clear of these interpretations in this project. One last 
concern came up after interviewing David Rattray (Appendix 5). David had said "Know 
which values are valued in a specific culture and how these are developed/portrayed in 
that culture" (Appendix 5, 83). I have created this project, picking and choosing the 
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values that illustrate what I observe my children learning with Elders. The values that 
were identified came from three different nations. My children can identify with Tahltan 
and the Cree, and Euro-Canadian. It is important to note, that values are nation specific, 
and there are values that are included in more that one nation. However, in Prince 
George and probably other Aboriginal communities, children learn from more than one 
Aboriginal nation. It is a positive reality. However, with respect to David's comments, 
there are differences and similarities and it is important to acknowledge the differences in 
a respectful way. 
This book project placed an emphasis on participant contributions and feedback. 
The feedback from Head Start parents, Elders, educators and children kept the project 
from being dominated by western European ideology and brought in Aboriginal 
perspectives and feedback throughout the research process. I needed to be diligently 
critical of what shape and form my own input took in the research and the final product. I 
kept an ongoing journal of reflections (Appendix 7) as parents and other participants 
advised me throughout the research to help me in this critical awareness. The following 
questions put forward by Linda Tuhiwai Smith are significant ones for the research that I 
was doing. 
Whose research is it? 
Who owns it? 
Whose interests does it serve? 
Who will benefit from it? 
Who has designed its questions and framed its scope? 
Who will carry it out? 
Who will write it up? 
How will its results be disseminated? (176) 
I needed to answer these questions, and ensure that this project was being implemented 
for all the right reasons. The research belongs to Aboriginal community here in Prince 
George. It belongs to people who are interested in working in the field of decolonizing 
literature for children. The people who shared the information own it. It is only with 
their permission that I am able to share it with the public. 
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I believe it is important that researchers research only with the full approval and 
mentorship of authoritative (not in a European context) people from the Aboriginal 
community they are conducting research with. It is too easy to fall into a colonial 
mindset, and behave in an arrogant way. This arrogance can lead to misuse of 
information, and interpretations of cultural values informed by colonial value systems. I 
can do this consciously or unconsciously. We can never stop looking critically at 
ourselves and our systems of knowing inherited from dominant or colonial perspectives. 
Graham Smith outlines how culturally appropriate research can be undertaken by 
non-aboriginal researchers for Maori people. 
I. Tiaki -mentoring model -authoritative Maori people guide and sponsor 
the research . 
2. Whangai or adoption model -the Whangai researchers are incorporated 
into the daily life of Maori people, and sustain a life-long relationship, 
which extends far beyond the realms of research. 
3. Power sharing model-seek the assistance of community to meaningfully 
support the development of a research enterprise. 
24 
(qtd. in Tuhiwai Smith 177) 
Aboriginal Elders mentored this project, as in my immediate family ' s life and not 
just my research. This project was highly personal as well as academic. There cannot be 
any significant separation between the two. I live in a situation that is difficult to 
articulate as a non-aboriginal mother of two children who are Aboriginal on their paternal 
side. It would not be difficult for me if J chose to offer them a world that was based 
solely in Euro-Canadian perspectives. It would be the easy way out in the short term. In 
the long-term, I believe my children would be struggling. I have watched friends who 
have grown up in families that denied or limited their experiences with the Aboriginal 
side of themselves. They experience a great deal of internal pain over the lack of 
participation and knowledge of their Aboriginal cultures. I know what the consequences 
are for my children if I don ' t expose them to the knowledge of who they are and where 
they come from on both sides of their parentage. My job as a parent has been to ensure 
they are exposed to Aboriginal worldviews often and consistently throughout their 
upbringing. In the process of accessing and developing ties and friendships to do this, I 
am also learning how to decolonize myself and give them the tools to do the same. 
Elizabeth Noll describes an ' outsider' as someone who has limited knowledge of a 
culture (31 ). It would be an author in this case, whose text and illustrations were out of 
their own cultural and literary experiences. An 'insider' would be someone of that 
culture or not, who has lived and worked in the cultural community for a number of 
years. I worked hard at ensuring this project did not move into an area of 'outsider' 
viewpoints as it involved a collaborative approach with Elders and parents and had all of 
us developing stories that are part of our own experiences. All authors of the stories 
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returned to family and Elders for approval and suggestions as well to ensure the children 
benefit from the stories in a good way. 
' Cultural Incommensurability Theory ' as defined by McConaghy, looks at non-
indigenous and indigenous views as very different. It states there can be no room for 
compatibility in beliefs, values, behaviors and social structures (I 00) between the two. 
She is critical of this perspective, and critiques this ideology as only duplicating colonial 
' divide and conquer' tactics. It follows the perspective in ' cultural ism ', which 
essentialises cultures and promotes binary constructs that keep the colonial status quo of 
' us ' and ' them ' in place. As I mentioned earlier, in my family , we are constantly 
negotiating the many cultural voices that make up our values, and beliefs in our family 
and extended family unit. It is this negotiation that I wanted to represent in the research 
process and the book in positive and respectful ways. Not as many very different cultures 
negating each other, but cultures that have similarities and differences that need to be 
negotiated critically and respectfully without polarizing them. 
The end project focused on Aboriginal teachings that are inclusive of other Nations. 
The Elder who is the subject of this book negotiates two worlds, Aboriginal and Euro-
Canadian with her grandchildren and my children. She manages to teach the traditional 
values within a contemporary context, and make it ' stick ' . 
Finally, I have some concerns about this project being interpreted with the focus on 
Aboriginal children operating with a deficit. It is a common colonial interpretation in 
many mainstream education initiatives. I don ' t want this being the assumption made 
here. McConaghy refers to this as a ' pastoral welfarism' mindset (McConaghy 127). A 
theory that essentially perpetuates a colonial myth that First Nation ' s peoples need to be 
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rescued by the European colonizers. This mindset has had serious consequences for First 
Nations peoples in Canada. This project is not discussing deficits, as defined by colonial 
society. It is promoting the positive realities of Aboriginal children and their relationships 
to family and culture. 
Conclusion 
There are many educators and caregivers looking for information that will help them 
to make good decisions choosing Aboriginal literature for early readers. My advice to 
you is to read Beverly Slapin and Doris Seale's book, Through Indian Eyes (Siapin and 
Seale 1992) to start your journey identifying decolonizing literature. There are other very 
useful resources from Barbara Kuipers and Arlene Hirschfelder, and the Oyate website 
listed in the ' Works Cited ' for this summary. 
I'd like to point out some of the mam elements for choosing 'good ' books with 
Aboriginal content that came from the experiences and knowledge of the participants in 
this project. Most of these come from David Rattray ' s interview but they are tied to the 
other key participant's responses as well. What follows is a brief checklist to add to the 
information or reinforce some of the information that was quoted in this summary from 
the above-mentioned authors. The first and last point comes from my experience 
choosing literature for my children. 
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I. Read the Forward, the acknowledgements, and the author information m the 
books you are looking at. 
a. Connections to Aboriginal community are important. Whether the person 
is Aboriginal or not. Do they acknowledge mentors, shared information? 
b. Do they have relationships with Aboriginal community that tells us the 
information we are passing on in these stories is accurate and an 
appropriate depiction of the culture they are describing? 
2. Look for stories that connect to everyday life expenences - with way more 
positives than negatives (Rattray Appendix 5, 77). 
3. Look for stories about the similarities AND differences between Aboriginal 
worlds and the larger Canadian society because [we (non Aboriginal or non-
Aboriginal)] live in one world and see through 'distorted' eyes the 'other' 
cultures ... many people want to ' down play' differences between cultures but that 
is not right. .. differences need to be honored as well as similarities. (Rattray 
Appendix 5, 77) 
4. Healthy role model stories are important. 
5. Cultural continuity and modification are two concepts that [readers]need to 
understand-and how that impacts their lives today. Stories need to be able to 
'dance' with these concepts in healthy ways. (Rattray Appendix 5, 82) 
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a. Past, present and future. They are connected. There are basic values, 
traditions etc in the culture that continue, though some are modified. 
Cultures are not static; they change and build on the past. Aboriginal 
culture is alive and thriving. Children need to know that and respect that. 
6. There are many assumptions, beliefs, values, etc. that are strong in most 
Aboriginal cultures. It ' s important to know which are valued in a specific culture 
and HOW these are developed/portrayed in that culture. (Rattray Appendix 5, 79) 
7. To represent Aboriginal culture in book form , it is important that it be nation 
specific and not ' general ' . While ' general ' Aboriginal stories/themes do have a 
place, there must also be a cadre of books that are specific to each individual 
Aboriginal nation. (Rattray Appendix 5, 83) 
8. When in doubt, connect to Aboriginal community and educators. They will likely 
have invaluable information and viewpoints they may be willing to share with you. 
Especially if it helps our children grow and learn. 
Make it fun! The Elders point out using interactive tools, using props, asking questions, 
these are important when reading to young children. Story telling in the Oral tradition is 
about reciprocal teaching, entertaining, and sharing, so relationships, cultures, and values 
are passed on and retained. 
This book project shares Prince George Aboriginal community with you. The 
community is culturally rich, and diverse with many community and family events and 
experiences to draw upon for writing stories with accurate and respectful First Nation's 
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content. It is my hope that this book and research will demonstrate and contribute to the 
richness and strength of my family and other families of First Nations and/or Euro-
Canadian heritage living in Prince George and beyond. This project celebrates what the 
Elders have to teach the young, and are teaching. Children are a gift from the Creator. 
We need to remember that daily. 
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The Medicine Wheel has been a part of Indigenous traditions for centuries 
(Morriseau & Hersley 1995). The concepts ofthe Medicine Wheel have allowed people 
to live a balanced life and therefore have created peace and harmony within their 
communities and throughout the universe. Although different Indigenous cultures may 
use varied symbols and colors within the wheel, the basic principals and concepts are the 
same (Morriseau & Hersley 1995). The health and healing of an individual can be 
achieved through using the concepts of the wheel, and this balance is carried into 
community living. Although there are many different ways to incorporate the Medicine 
Wheel , this paper will focus on the use of the Wheel in order to create health and healing. 
Firstly, this paper will describe the four directions of the Wheel and their 
corresponding characteristics. It will also look at how each of these four main aspects 
work together to create balance, and what takes place if a person is out of balance. 
Secondly this paper will look at the Community Wheel and how the community is 
organized and how it stays balanced, always relating back to the four components of the 
Medicine Wheel. Lastly, it will look at the Wheel of Life and its relationship to the 
Medicine and Community Wheels. 
The Medicine Wheel is a circle with the four directions East, South, West, and 
North placed into it. It is divided with an x, which separates each direction . The 
individual is placed in the center of the four directions or the center of the x. The Wheel 
is always followed in a clockwise motion. The beginning of the Wheel starts with the 
East direction, and it is placed at the top of the Wheel. The color of East is yellow, and it 
represents a new day or a new beginning. This signifies that what ever happened to you 
yesterday or the day before you no longer have any control over, but that you do have 
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control over what happens to you from this moment on. The East also represents the 
women, who are the givers of life. The animal used in this direction is the Eagle. The 
eagle is used in this direction because it is one of the highest-flying birds, and it has the 
ability to rise high above the earth and see the whole picture. It can also pick out a rabbit 
two or three miles in the air, and it can zone in on it. The East direction also represents 
the Asian people, and it is associated with the season of spring. On a personal level , the 
East also represents the human emotions. These are the feelings a person may 
expenence. They can be sad, happy, glad, angry, frustration, disappointment, and 
confusion. 
The next direction on the Wheel is the South. The color associated with this 
direction is red, and it also represents Native people. This direction represents the family, 
self, and children. It also represents the physical. The physical is how we treat our 
bodies. A person needs to be kind to themselves, children, and Elders. Also included in 
this section is respect, and respect is one ofthe biggest concepts. If a person does not 
have self-respect, then they cannot respect other people. Therefore, a person has to be 
kind to themselves, children, and Elders. However, in order to be kind to these people; a 
person has to respect themselves and love themselves first. This is also the doing part of 
the whole. For example, in order for a person to balance their emotions, well-being, and 
spiritual self, they have to take care ofthemselves physically. This includes eating and 
sleeping properly as well as exercise. 
After the South direction, the West is located at the bottom of the circle. The 
color used in the West is royal blue, and it also represents black people. The season it 
represents is the summer, and the animal for this direction is the bear. This direction 
represents the spirit world, and it also helps with healing. It also represents men. Men 
and women are each other's balance because every human being possesses male and 
female energy. A lot of men do not want to accept the fact that they have female energy 
in them, but they do because they come from both male and female. The West direction 
also represents the mental aspect of a human being. This is where a person thinks and 
makes choices for themselves or others. It is also part of the Wheel that includes 
introspection, where a person needs to look within him or herself. 
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The last of the directions on the Wheel is the North. The color used in the North 
is white, and it also represents the white people. The animal used for this direction is the 
buffalo, and the season that is represented is winter. This direction also represents 
wisdom or knowledge, a pure heart and mind, and a person ' s will or determination. This 
direction also represents the spiritual aspect or the spirit. The spiritual or spirit represents 
a person's will or integrity. It also includes a person ' s tenacity and it represents survival : 
the will to survive, the will to live life. 
Through looking at these four directions and incorporating these concepts, a 
person is able to live and maintain a balanced life. Looking at all four directions in the 
Wheel and seeing where a person is out of balance achieves this. For example, if a 
person is experiencing a lot of emotions such as sadness, anger, frustration, 
disappointment, or confusion in their life, then these emotions will begin to control the 
person, and they will stop respecting themselves or loving themselves, and they will no 
longer do the physical things such as going for walks or visiting with their friends, which 
kept them healthy. They may also stop eating properly, which will also affect their 
sleeping patterns. Then the mental will take over and a person ' s thinking can change to 
thoughts such, as I am sad. I cannot get out of this. I am in a rut. So the next thing is a 
person ' s spirit starts to feel this way also because their emotions are out of balance, and 
they can talk themselves into losing the will to carry on. At this point a person may give 
up if they think that things are too bad, at this point a persons spirit and will is broken. 
So once all of these things are gone, all the person is left with is their physical shell 
because their spirit has left their body. So all these things come back in a circle, the 
emotional, physical , mental , and spiritual, and the person is in the middle of all this, and 
if they do not look at the four directions and correct what they are lacking, then they will 
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become sick and lose the will to live or to succeed. On the positive side, if a person looks 
to the Medicine Wheel and keeps all of the areas in balance, they will experience feelings 
of happiness and joy, and they will take care of themselves, and they will be kind to 
themselves. They will also exercise and eat and sleep properly, and their thinking is 
going to be positive. Therefore, they will make good choices for themselves, and they 
will also be able to look within themselves to see what makes them tick, so that they may 
become a better human being. All ofthis will eventually lead to the spirit, a person's 
will , and here they will gain the knowledge to take care of themselves and gain the 
wisdom as they get older to keep themselves in balance. In order to stay in balance, a 
person can look to the Medicine Wheel to figure out how they are feeling or why they are 
behaving the way that they are in order to realize the areas that they are lacking and to 
once again create balance in their life. 
The Medicine Wheel is not only used for creating a balance within the individual 
person, but it is also utilized to organize a community and to keep it healthy and 
balanced. The community wheel is also a circle, which encompasses five other circles 
within its perimeters. The women are placed first and in the second circle from the center 
on the community wheel because they are from the East, the beginning ofthe Medicine 
Wheel. In traditional Native cultures the women are also considered the most important 
people in the community because they are the ones who can give life and are the givers of 
life. They are also the caregivers, who nurture and love and take care of the children and 
the Elders. The next people placed in the Wheel are the Elders and the children, who are 
from the south, and they are placed in the center of the Wheel. The next layer around the 
women is the extended family. The layer surrounding the extended family is the men, 
who are from the west direction. The outer layer, which represents the north direction 
and is the spirit or the spiritual aspect from the Medicine Wheel, is changed here to 
represent the community. The Elders and children are placed in the center ofthe 
community wheel because the Elders are now ending their life, and they are passing their 
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wisdom and knowledge through stories and examples to the children who are beginning 
their life and who are the next generation. The women take care of the children and the 
Elders so that this transference can take place. The extended families, which are the 
sisters, brothers, aunts, and uncles, help the women so that the women can take care of 
the Elders and children. The men take care ofthe extended family and the community by 
providing food , clothing, shelter and protection, and the community supports all of these 
areas. This process is also reversed, so that all the needs of the community members are 
taken care of and the traditional way of life is passed on to the next generation, which 
creates a healthy and balanced community. 
The Wheel of Life demonstrates how a person goes through the process of life. 
This Wheel is also circular, and the top of the Wheel is where the beginning of life 
begins, it is when a person is born. From this time until the age of seven a child mostly 
stays with their Mom and their Elders. At this time the child is learning and receiving 
nurturing from these caregivers. The teen years are when the youth will start to explore 
or challenge life. It is also an educational time. The time between a person ' s teen years 
and twenty-five is referred to as a persons wondering years. At this time the young adult 
is trying to figure out what they want to become professionally, and they are pursuing 
their educational needs. During this time they will also be looking at getting married. 
From the age of twenty five until their fifties , a person is mostly trying to acquire things 
such as a home and wealth. From the age of fifty to seventy- five, a person is looking at 
gaining security such as acquiring pensions and RRSPs so that they will be taken care of 
financially when they retire. Once a person achieves financial security, usually around 
the age between fifty and seventy-five, then they start to focus on their spirituality. They 
may think about their belief in God and life after death. 
Throughout this Wheel of Life, a person is helped by others in the community to 
achieve their needs and goals and to develop their gifts in order to help the community. 
They are also taught the traditional way of life, so that they may pass it on. Therefore, 
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the Wheel of Life operates the same way in which the Community Wheel does. For 
example, traditionally, from birth to seven years of age a child receives nurturing and 
cares from their mother and Elders. When the child reaches the age of seven to ten years 
old, the father, uncles, and other men in the community take over and teach them how to 
hunt and fish. These older men would also help them to figure out what they wanted to 
do with their life, and they would help them with their education and teaching. 
Therefore, the fifty year olds would help the twenty five year olds, and they would share 
what the Elders taught them, so that the younger men would learn the knowledge and the 
teachings of their culture . The Elders, who are in the age bracket between seventy-five 
and one hundred, are also teaching the fifty year olds. These Elders are passing on their 
knowledge and wisdom and their traditional ways, which they have gained from birth to 
the present time, and what they were also taught by their Elders. From seventy-five until 
one hundred is where the Elders become more spiritual because they know their journey 
is coming to an end and that they will be starting over with their rebirth. So the men in 
there fifties, who are coming up to their retirement years, will start to help the people in 
the twenty five to fifty category to acquire what ever they want to do in life, and help 
them to come into themselves, discover their gifts. One Indigenous man in his late fifties, 
stated that his Elder has been helping him over the last fifteen years to focus on what this 
man is suppose to be doing in his life. This man has been running Sweat Lodge 
ceremonies for his community for many years, and he has recently received a pipe 
ceremony from another Elder. Now he is a pipe carrier, and he will be sharing this gift 
with the people in his community. This man is the person that people come to when they 
need a place to heal , and his Elder has helped him develop has gifts and to acquire the 
traditional knowledge so that he can help his community. Now this man is carrying on 
the tradition and helping other people in the twenty five to fifty age groups to acquire 
what they need in order from them to continue on the Wheel of Life. Therefore we are 
brought back to the Community Wheel. In this instance the Elders are helping the men 
and in return the men are helping the community, extended family , women, Elders, and 
children. 
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In order for a person to carry on with the traditional teachings and to pass the 
wisdom and knowledge to others and to help a community to heal , they have to be 
balanced emotionally, physically, mentally, and spiritually, which brings us back to the 
Medicine Wheel. If a person is not balanced in all these areas, they will become sick and 
will not be able to carry out their responsibility to the community. They will not be 
viewed as a good role model, and they will not be able to pass on the knowledge in such a 
way that people will want to better themselves. The people will be more concerned with 
the health and well being of the teacher instead oflistening to what they have to say and 
the knowledge that they are passing on. So a person needs to be balanced first in the 
Medicine Wheel in order to be healthy in the Community Wheel, so that they can pass on 
the knowledge in the Wheel of Life. 
The Medicine Wheel contains concepts that can help individuals to regain or 
keep their balance in life. This balance not only helps the individual , but is also allows a 
person to carry out their role and responsibilities within their communities. This way of 
life also ensures that peace and harmony as well as the passing on of traditional 
knowledge and wisdom is carried on to the next generation. It is a person ' s own 
responsibility to be in control of their emotional , physical , mental, and spiritual aspects, 
and anytime that they are not in balance they can use the concepts of the Medicine Wheel 
in order to regain their health and assist in their healing. 
Appendix 2 
Personal interview with Earl Henderson , UNBC Educator and Graduate Student 
Pipe Carrier and Sweat Lodge Keeper from the Cree Nation. 
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Caitlin: There are seven questions that I want to ask you. So, the first one is: What do 
you think makes a good book with Aboriginal content for children just beginning to read? 
Earl: I think there would be like, for Aboriginal people that ' s just learning to read there 
should be a lot of animals, rabbits and squirrels and chipmunks and all the rest of that, so 
it keeps their attention and it ' s a, it ' s culturally appropriate. Reason being is that, you 
know that their grandfathers, grandmothers are teaching them the names of these animals 
and it would make it a little more interesting for them. You know it ' s just like Peter 
Rabbit, you know story. So you could have it similar, you know for Aboriginal people. 
Caitlin: O.K, ok, and, that's interesting, cause Leona said the same thing. Talking about 
animals, one of those .... Same thing. 
Earl : yeah 
Caitlin: So number 2, when you tell or read stories to children, do you find there are 
certain storylines that are more appealing to them. That may be what you just said about 
the animal stories and stuff. 
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Earl: Yeah, because like you know, ifthey ' re reading stories and it has animals involved 
in it, and usually with those stories there ' s a Jesson ... in it. You know about greed, like 
Chipmunk is taking all of these nuts and hiding them and they forget where the put half 
of them. You know, and so that's how you can apply that to similar stories for life. For 
living life for Aboriginal children. Because everything that we do is concerned around all 
the earth right, or there ' s a moral to the story about being greedy, and being able to share 
things right.. 
Caitlin: So it ' s values that they ' re getting across in the stories for the kids. 
Earl: yeah 
Caitlin: And what values and cultural characteristics do you believe are important to pass 
on to Aboriginal children, I think that ' s the big question . 
Earl: Yeah , The big one is self-esteem, respect for the animals. That all life is created 
and that without the birds, and the squirrels, the chipmunks and all this other stuff, that 
we' re all interconnected. And if they ' re living a traditional lifestyle, they know that their 
uncle will go and hunt and that moose or that deer will provide food, and will also 
provides food for their aunties or their grandmothers to make moccasins from the hide. 
So I mean there's a whole circle of life involved. So everything that we teach them and or 
that they're learning to read, it' s all connected. And that it needs to be respected even the 
trees, plants. All respected . And about giving before you take. 
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Caitlin : That's the best one for adults I think. 
Earl: Yeah , it is ... 
Caitlin: How do you think Aboriginal culture should be represented in book illustrations 
and text? 
Earl: It could be illustrated in a way that ... l'm thinking of stories like the Weesageechak, 
you know he does things; the other one that comes to mind is the Whiskey Jack. He was 
actually a Magpie, cause they can ' t really fly all that well , but he wanted to look really 
good. So he wanted to have longer feathers , and tail feathers and stuff like that, so he 
was given all ofthat, but he can ' t fly. 
Caitlin: Right.. . (laughter) When you ' re illustrating a book, there ' s stuff that we' re doing 
with the Head Start parents, and there ' s a lot of illustrations that each person is going to 
be doing. They may choose to do a photo collage, they may choose to do .... But there ' s a 
couple of artists for people who don ' t choose, myself and, I can ' t remember her name, 
but two other people that are artists, so if people don ' t choose to do their own. 
What do you think, should it have traditional illustrations from the different cultures as 
well as you know your realistic, cartoon, kind of. 
Earl: Well, I think, I think what you could do is that, you could have a lot of traditional 
stuff. You could have a lot of the contemporary cartoon stuff so that it could be referred 
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back to the traditional ways, so that you could compare on how contemporary, there ' s no 
real consequence to these cartoons right? But in the traditional way, there ' s always a 
story in there, that if you do this, this is going to affect yourself, or the people around 
you, or the animals around you. 
Caitlin: Yeah, So pictures themselves almost tell more of a story, yeah .. could do a 
combination. So you would be ok with ... 
Caitlin: Could you define a character in a children's book that you had a lot of respect 
for and why. This is kind of, (laughter) 
Earl: I haven't really had a lot of. ... Story children books, to even compare, I'm just 
listening to what the Elders have talked about, with different animals and with different 
characters within the culture. And, I guess one of the ones where I look at is that, for 
greed and for bullying and all the rest ofthe stuff, is the Wolverine. And the Wolverine 
would take, you know, food away even from a bear, because they ' re so violent and 
vicious. And whatever they don't eat, or that. They ' ll do something to it to spoil it, so no 
other animal will have it. 
Caitlin: Oh, I didn't know that! 
Earl: Yeah 
They'll urinate on it, they ' ll deposit their own feces on it. So no other animal will. 
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Caitlin: And they don't go back later.. 
Earl: No .. No ... they just go on the next one, they just take from the other animals. 
Caitlin: Wow, 
Earl: So I guess for me it ' s not that I respect that, but it teaches a real story on bullying, 
but it also teaches them to have a lot of self-respect and to be kind to other people. 
Because the Wolverine is a lone animal , it sits by itself, hey . Nobody can live with it; he 
can hardly live with himself. 
Caitlin: So. When you look at how a children book, a children ' s book is laid out with 
text, pictures, and the cover etc. What do you think is the good lay out for the children at 
a beginning reading stage? Like Big books, or thicker pages or. .. These books are 
supposedly going to be designed with very little text, so the pictures are going to tell 
more of the story. 
Earl: I think that both the text and the picture need to go together. So I mean that the 
picture is going to be . . . I think little ones learn more from pictures. And, I mean, that's 
more of a traditional way any way. And the text could be a little small, but at least it will 
flow with the picture. So that they can see from the picture and what they ' re hearing ... 
it's the same or similar. 
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Caitlin: When we try, we' re going to try it with the kids of course, and see how they ' re 
doing, but I was thinking of more like 4 or 5 words in one sentence per page, the thing is 
if that. And then there ' s lots going on, so there might even, I was thinking even having 
more obviously going on in the story, in the picture on a page than actually in the 
sentence, so they can use their imagination. 
Earl: A lot of it is their own perception, right, of what they see, but it should have 
something to explain if they have a different perception. 
So I think that there needs to be more than a few sentences, or a few words so that the 
child doesn't get confused of come up with his own idea of what the picture is saying. 
Cause it depends on the way they're raised. So you want to have it explained in a way 
that they know the difference between right and wrong, and that the values and the beliefs 
system is there. So. I believe that would be a good way to do it. 
Caitlin: Yeah, ok, so you're not taking them too much off... So ifthere are some stories 
that the parents are writing, they may . .. we have to see what we come up with. Cause if 
they're writing stories, that have to do with their own family, they ' ll probably come up 
with stuff with learned values, even ifthey don ' t do it in a real traditional. .. like with the 
animals and stuff. 
Earl : Yeah 
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Caitlin: Yeah , they might go in that direction, and 1 want to take this information that I 
get from you guys, and bring it to them too. There ' s going to be ... I told you that we were 
changing the project hey. 
Earl: No 
Caitlin: Oh, it ' s not just me that ' s doing the stories, I'm working with the parents at Head 
Start now, and we' re putting together either a series of small , separate little books, or put 
together one big one ... So I' m happy. Because I would like doing that more than ... 
Earl: It might be good to have a lot of separate ones, because it would be like a building 
block, right. For real little ones, and as they are older, because they're there until 5 
right? 
Caitlin: Yeah , different stages for sure. 
Earl: So you could have it at different stages and levels. 
Caitlin: Good, I wasn ' t thinking that far, so they could get almost pure picture book, for 
people who want to do that, to ... and some a little bit older starting to figure out words 
and stuff. 
So is there anything else you ' d like to say. 
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Earl: No I think it's going to be a pretty good project, and I' m really excited because I' d 
like to have you know a copy or whatever, of all of these books, so that. .. 
Caitlin: I think that ' s the idea. 
Earl: Because, you know, there ' s things where I' m going where there ' s to do with my 
education into education. So and I think from a traditional point of view we need to be 
teaching values and respect and the beliefs of our traditional ways. Because there's 
always something you could learn, and it's in a non-threatening way. And it seems to, or 
at least for me anyways, it seems to stick with you, it seems to stick with you. And it' s 
not something that you go to learn in school sometimes and 10 minutes later you forget 
what the teacher was talking about. With these books and the way that it would be laid 
out it would be something that these kids could retain. Because it' s fun , plus it, it 
involves their environment. 
So that ' s how I would like to see it go. 
Caitlin: Yeah, with the values ... 
Earl: yeah 
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Caitlin: The way, for me, that's going to be the test for me as an author too, because 
coming from one cultural background, though we had all that too, we had values and 
stories and everything what our parents told us and stuff with me being, how do I do my 
book in a good way, because I get a little insecure about doing something that' s outside 
my culture. 
Earl: But, this is where ifyou have a lot of input from the Elders and from the people, 
then you're going to learn just as much as the children do. And I mean that the thing is, 
any good author would, would involve the people if you don't know anything about your 
own culture. And that's a good anthropological approach. Laughter. 
Caitlin: Oh my goodness, I mean that's what I'm doing now, is figuring out is how to 
sort for my kids, stuff, the values and things that I want them think are good, and I'm 
learning them, hopefully, enough to put them in our lives for the most part, and then I 
screw up and stuff. 
Earl: So and that's why even, like you know, see when I was talking with my Elder over 
the summer, he was telling me you know that, the sweat lodge is only one form of 
healing, right. You can do healing through the talking circles, just in your every day life, 
learning to respect yourself and developing values. And I guess that ' s why, Deryl and I 
were talking, we decided, maybe it would be good I started to do pipe ceremonies. 
Because it ' s another form of healing, so that people just don'tjust rely on the sweats, that 
there's other alternatives to healing. And that the ceremony is, is the foundation for all of 
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healing, it doesn ' t matter if it ' s a talking circle ceremony, or a pipe ceremony, or you 
know, I guess when you take kids from being children into adulthood, there ' s that 
ceremony, there ' s the Sweat Lodge ceremony, and then the pipe ceremonies. I mean there 
are so many different ceremonies. 
Caitlin: And they all have those underlying values. 
Earl: That's right, and they teach you that everything is all connected, so the sweat lodge 
is just apart ofthat healing circle. It ' s not the be all and end all , but it' s another form, to 
pipe ceremonies and to these other passage of rites ceremonies that they have for kids, or 
naming ceremonies or any of that stuff. 
Caitlin : I think we' re ... 
Earl: I think we ' re done. 
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Appendix 3 
Personal interview November 2002 with Leona Neilson , Cree Elder and educator 
Leona: So what do you think makes good children ' s book with Aboriginal content for 
children just beginning to read? So that ' s what I would suggest, make the books bigger. 
You know like, like these are made real small .... so it's visual, it' s big. use puppets, that 
you tell them the story with . And what I do too, I make little scenes. Like I have little 
Christmas tree and I bring a I ittle Christmas tree. And I make I ittle scenes ... whatever I 
collect from that book, pictures and puppets, I'll use. And kids are really, they really like 
that. And I put them in a bag too, so they don't see them. Once I notice when they ' re 
starting to be giggly or they ' re moving around, I' ll grab something I' ll tell them, this is. 
But what I think too I, I couldn ' t find it, but I read it in the, I' m sure it was in the 
magazine from Edmonton, the "Windspeaker." And it had a lady there that does 
storytelling. So what she did, she made a big bag, and then she put ' my stories.' And 
that ' s what she collected some stuff like this and she puts it in there. So when she goes 
she grabs her bag, and her books and whatever she needs for props and music and away 
she goes and does her music. And they say that's really a good way to teach you know, 
like the teaching tools for children. Because you know, when you ' re reading there, it' s 
not just looking at the books. Sometimes people, they don ' t look up, they just read. And 
then they get bored you know. 
So they have a nice picture and make them short. And use you know, you could 
make your own puppets, like this one, this is a finger puppet. I got a whole bunch of 
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them upstairs and they ' re small , they ' re easier to take with you. I got a moose, put him on 
my finger. And they ' re quite big, you know, they can see them . 
. . . Make your own puppets. Cause I' m making a puppet right now and it ' s, I should have 
finished it a long time ago. It ' s a kohkum, it ' s an old lady, some use gray hair, yarn . It' s 
going to be a Metis grandmother so it' s going to have ribbons, ribbons on it. So you could 
do different ones eh, it depends which area you are from ... or how the old men dress or 
how the kokum dress and use that you know. So like these one' s here. 
See these were written by grade 2 ' s in the school where we come from, and they just use 
their own pictures. And that ' s another good things for kids because you are telling stories 
and they're saying, hey that's my picture. It gives them .. . , they get proud of what they 
could accomplish, because it's simple. Birds have beaks, but again it's just kind of small. 
It' s good when you're reading when you have a little book and you don ' t have ... but 
when you have a whole bunch, if you have it big. This one is just all about little birds, 
and simple little pictures that they, kids did themselves. This other one here, I can't 
remember which one ... this one here the cover page it's my niece. She ' s now in grade 12. 
And again, here you see, they use stories, what they see in their area. 
You know that' s what a lot of, a lot of our Aboriginal kids, like from this Aboriginal 
Head Start are lacking because they live in the city, they ' re urban. And they don't see 
this kind of stuff, like what we do with Austin and maybe, probably with your kids, I try 
to take them where there ' s pow wow, or we go hunting, you know we show them the 
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whole thing and we let them explore, and do their own, because that ' s how I was brought 
up and today, .. . everything for them .... But anyways, that ' s how, there's a lot of 
different things you can do, like I said, that thing with a big bag, and it just ' my stories ' . 
They use ... but they recommend making your own, making your own puppets. 
When you tell or read stories to children do you find that there are certain storylines that 
are more appealing to them? Could you describe some? 
So this, that' s where these pictures would come in and using props and using puppets, 
animals, you know. I think that's what they're talking about there. 
Caitlin: And also one of the Elders, he said he thinks animals are good for kids. Do you 
believe animals should be in the storyline? 
Leona: This is why I use that. Cause again a lot ofthese kids don ' t have an opportunity 
to go out there and listen to the birds and we've taken Austin out hunting with us ever 
since he was a little baby. When he was 2, he still remembers when John shot a grouse. 
And then we explain to them that, it's for food , you know. Until they understand that you 
are not just destroying an animal , you know. 
So umm a lot of like, I get a lot of pictures with animals, umm you know, that' s what I 
like, that ' s how I was brought up, you know, the animals . .. . kind of things out ofthe 
snow, .... Knows all about that stuff. And so again, maybe using puppets with your own 
family members, ... again animals from your area. Because there are animals in different 
areas ... I don ' t know ifyou get caribou up here .... You know what I mean ; you talk 
about animals that are in your area. But you could do other animals in other areas so 
those animals are not. They know about them. Instead of not knowing and going to a 
new area there are new things that they learn .... Focus on the ones that are in your area. 
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Caitlin: So do we focus on the Prince George area, or do we focus on their families and 
where there families come from. 
Leona: I think they could focus on ... the bear, a lot of them will know the bear. Moose, 
you know, beaver, and then again when you are using that, say you ' re using a beaver, 
some of the children from this area come from clans. So you explain to them why they 
use animals for their crests or whatever, you know, clans, clan names. 
So umm ... What values and cultural characteristics do you believe are important to pass 
on to young children? Again a lot of these stories that they, they are told, like I was told, 
people that are telling children, like in these stories here, you're teaching them discipline, 
you ' re teaching them danger, you know like danger from your. .. like danger things. 
There is one book that I have upstairs that is about a little Eskimo girl. The parents told 
her, don ' t go to the ice, you know like when there ' s no adults around. Especially don ' t go 
where there ' s holes, with the water holes that they have. And umm the little, you're your 
curious when people tell you don ' t, you want to do it, right? So anyways, the little girl 
stood ... one day she decided she was going to go check. And the story was there was a 
headless monster that lived under the water, would come up grab you and take you 
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underneath the water forever. So the little boy was ... so when the monster came out, the 
headless monster came out, the little boy ran away and ran home .. So when he got home, 
like nothing happened, he felt safe. But there was a knock on the door and there was that 
monster. And the mother knew right away that he disobeyed, he did go where he was told 
not to go. And this monster was going to come to get him. So in order to break that 
spell , he came and he told the boy he disobeyed , and blah blah blah. And now this is 
what you have to do. You are going to invite this headless monster in and they ' re going 
to entertain him, and in the meantime he would take off and go back to where he had seen 
him, and the spell would be broken. So the winter came, and they knew that they ' d got 
tricked. So ... the little boy was there, and the spell was broken so he just went back, and 
then the parents sat there and said ok you have to learn that you did wrong, don ' t ever do 
it again, cause we might not be able to break the spell. So you ' re teaching danger right, 
you ' re teaching them danger. 
And again a lot of it is discipline, the obedience, they're teaching tools, stories are 
teaching tools. A lot of them are just teaching you something and if you explain to that 
child too. When I' m reading to Austin, I explain to him, I read the book and I tell him 
this happened long time ago. They're real , and then they put it in a book form so kids 
like you will know what happened, why animals are like this, or like danger like that, 
because when I' m reading to him now he can see the point of danger, like dang-errrr. 
Like stuff like this. 
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People don't know where moccasins come from, so when I tell them. I remember when 
these when I got them, when they were first made and they just smelled like the hide. So I 
would tell them, and it was so neat too because when a lady made these it was the same 
pattern just about as the moccasins, so they kind of went you know. And then the rabbit 
fur, you use two animals, and then the beads you know. So I explained it to them that 
when you buy the beads, you buy them from the store, and people like flowers, you like 
flowers. So you teaching them about environment, you ' re teaching them about.. . So 
things like that, I like to do a lot of things, different things like that. So we did number 3 
right? The values ... 
Number 4, how do you think Aboriginal culture should be presented in book illustrations 
and books. So that was why I was saying eh. Like a big picture is visual. And that then, 
using, using the puppets that you could make ... your own, that would be better. Like I 
said, when the kids have a picture and they use it in a book, ... they used my picture, 
that ' s mine, they get so excited all about it. 
Could you describe a character in a children's book that you had a lot of respect for and 
why? This, that would be this one, because this character in our home, this character 
Weesageechak , this is not Weesageechak , the other one Windogo was the one we were 
scared of. Windago was a man that was a cannibal that would eat you and it could 
change to anything it wanted . We were told don ' t go to the bush. This is your line, where 
you don ' t go further than that. Don ' t go by the ... where there ' s no adults, or the 
Windago is going to get you. Don't go further than ... or the Windago is going to get you. 
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Even back home ... . that was a rain barrel and I remember as a little girl I came home the 
door was on this side and it was all bush. And then I' d walk, when I come home, as I 
came home late I know I came home late cause it was so dark ..... I always used to think 
Windago would jump out ofthese barrels, so I'd walk and I 'd walk way around them to 
get around them, because 1 was so scared that of Windago, (laughter). . .. 
This is another story that we were told, Weesageechak ... that picture. He was a lazy 
character and a greedy character. So then it teaches children about being greedy about 
being lazy. So he'd trick other people, animals to do stuff for him because he was lazy. 
Somebody else would do his work. If somebody else was fishing, like this one here, 
when the bears were fishing, he would trick the bears. And he would take the food , like 
the fish from the bears. But at the end, the trick comes back at him right? Because you do 
somebody wrong, and it comes back to you. So he ' s watching all these bears it' s a 
particular time of the year when bears they go and do all their fishing before they 
hibernate. So he sees them and he goes down because he knows he can go feed . So he 
starts teasing them and they start doing what he ' s doing, and then I think he steals the 
food , there ' s all kinds of stuff. He starts stealing the food , and the bears are still 
laughing. But this guy is stealing all the food and these guys are not. Nice pictures. so 
short, that's all there is. Just a short little story ... we live in the bush we knew a lot about 
bears and fish. This one here ... the bears doing the work for him, I don ' t know how he 
tricked them, but they picked up, they have a lot of fish , they give it to him and he's on 
his way. They don ' t have anything to eat. 
And this one here is about the great flood. Cause everybody in their own culture had a 
story of the great flood , ... everybody has their own. 
Phone call ... 
Leona: What question, where we, did we get ... 
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Leona: So again, some of the stories will teach you to respect Elders, to respect your 
parents, to respect yourself. That's why they teach them to respect, to respect nature, to 
respect animals, because if you didn ' t respect them, ifyou didn ' t respect the beaver and 
you poke him, this is what we were told ... you ' ll get them angry and they ' ll jump up and 
they ' ll bite you . And you blame the animals, but you started poking the animals first. If 
you respect them and just watch what they ' re doing and stay your distance and don ' t 
throw stuff at them, and poke them. And that's what we were taught, but all little kids 
they throw stones at birds, or animals .... 
Caitlin: ... Something bad will happen ... 
Leona: And that ' s the same with us kids, we used to be taught not to tease Elders. When 
an Elder had a deformity or had thick eyebrows or stuff like that, we were told not to 
bother teasing them like that, but kids are bad like that. Little kids too, they just come 
right out and say, you ' re ugly! That's what Austin does, once in a while, but l mean 
58 
You sit them back and you say don ' t, that ' s not nice, you hurt people' s feelings. So you 
sit them back right away and you tell them. You have to repeat, you don ' t just tell them 
once, they won ' t learn once. Like when they ' re fighting kids, you tell them don't fight, 
and then they ' re fighting again, and pretty soon they start getting the idea that they ' re not 
supposed to do that. When they say that why, so that answers some of that in 5 hey? 
Leona: Number six, when you look at how a children ' s book is laid out, text, pictures, 
cover etc. what do you think is optimal? What does that mean? 
Caitlin: best 
Leona: oh, the best lay-out for children at the beginning .. 
Again, like I said, that ' s why I said use a lot of pictures, visuals. I like that the 
best.. .reading to Austin I like to find pictures that are ... sometimes they ' re good books, 
but you get the story and the story, and the picture ' s over here. So it doesn ' t really do 
any good for the child. 
Is there anything else you would like to say. So ... parents with your kids ... buy books that 
are in their area. There are a lot of books out, like this, like the whale. I know I got a lot 
of them upstairs some really good ones. Why. about light you know. The light was in a 
box and the Raven stole light, or rabbit or whatever, in your own areas. I think to what I 
59 
would like to see done, you have Aboriginal Head Start. And you take the parents and 
you group them, all the Metis parents, all the Crees. And then each different one could 
write their own books and they could help each other ... so you have a variety, you're not 
focusing on one. You have the families with the groups that they're with. Maybe the 
whole group would work as one group. Then start on doing something short, and making 
the puppets, and then they go to a family group. Say you have three groups, and you help 
each other. So you're sharing and you ' re understanding and you ' re respecting each 
other' s book, because everybody will have a different name, cause I know, you know 
like ... Weesageechak, Nanoose, Nanabush, that ' s the same character, it's just in their 
own name. And people in this area too, they have their own name for Weesageechak. But 
it ' s the same character. 
That's why I was saying the Raven, cause I got a lot of books on the Raven, how he stole 
the light and this and that. Cause people will use their own animals from their own area. 
Because it's the only way you could do it. So like this one here too, my sister, I don't 
know she must have just did the pictures or whatever, and she kind of revised it. Those 
little stories. And that's good too, the visuals, only a little bit. And I think the fish should 
have been bigger. Because they're talking about fish , and that's too tiny. Sort of have a 
little bigger. I think you could sort of see it eh. So again you see you have your picture 
here and you have your story here. I see a fish , I see my fish , my fish is small .... my fish 
swims. You ' re teaching them to love. You have all kinds of different things there. You 
have the colour ... and stuff like that. This would be simple for them to do. Again 
because they ' re talking about a fish , she cut the book out like a fish ... that ' s one and again 
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these ones. Colour I think, black and white is, it would be nice if they could have colour. 
For kids you have to .. Because I don't know, for me black and white is pretty dull , I like 
more colour. 
So there are a lot ofthings that you could do, You could make a board, you know like a 
big board with cut -outs that's another way, that you could do it. Have a little board up 
there, put cut-outs. You just pack them on that. So when you do one story, and you ' re 
doing one that has a person dressed up, doing a story about clothing. Bob wears a hat but 
you try to do it in Cree, put the hat on and it always repeated two or three times, repeat, 
repeat, you understand. And even the story ... Austin has his favourites and I go get them. 
and I don ' t know, I get tired of reading the same ones, but then I start ... I don't do reading 
all of it, I just tell the stories by the pictures, I look at the pictures. And that' s when I 
start using my animals. And then I'll make expressions, I' ll make sounds. And this is 
what this guy used to do when we were kids. It was really neat. All the little kids liked 
him. He was a musician too, he played guitar. And nobody would be around and he 'd 
start singing and he 'd get so many kids ' attention, and he ' d start telling stories. He' d be 
singing, he 'd be singing and he was using like a bear, a bear, and a lot of ducks. A duck 
went quack, quack, quack. He ' s making all those noises. And we'd just listen, and we'd 
laugh and he 'd make funny faces too, he 'd like, and the guy went like "grrrr" like that. 
Like I said I have a whole slew of books upstairs. I collected ones from all different 
cultures. I have Ojibwa, I have Eskimos, I' ve got lots from world ofthe raven. All those 
kinds of stories. But again some of them are so long, that you could condense them. 
Make them a little shorter even though. 
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Especially for that Aboriginal Head Start, the age, the 3 and the 4 year olds. They don ' t 
want to sit down and listen to you for a whole hour, unless you make it really, like we 
said, we' re using props and action. Let' s use the kid that ' s not shy. You tell a story 
about an eagle, just make that little mask like an eagle, and the wings, and they could just 
fly around. Use that kind of approach too. Where the kids are helping you too. And 
they ' re involved in the story. Cause that ' s what I had to do some days. Make them or buy 
them. You could buy them cause the Halloween stuff now they make lots of good stuff 
like bear. I seen one, one time in Saskatoon, an eagle, but it was . .. and I went and the 
lady said they ' d sold out. .. .I was talking to Bobby at the friendship centre, and they told 
me one time that was what they did. They just made a black hair and the lady got white 
stuff and black, and eagle feathers here like that on the front and black underneath, and he 
just kept the black here. You know the beak; you know there was a milk, a plastic milk 
carton. He just drew eyes. And he just attached a thing to them and that' s easy, that' s 
simple. 
Another thing again, if you want to. You know there ' s those, you buy those boards, 
they ' re usually in threes. They' re presentation boards. But you could make your own 
bigger. And if you make them big enough, and you tell a story and you make a scene 
back there. So they ' re using that too, like a scene. Because kids don ' t want to just sit 
there ... so social when you ' re telling them. But if you get them to help you, the ones that 
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are not so shy to help you. And again you have these presentations with these things on it. 
Like a corner where you would keep stuff, you know like those big puppets scenes, and 
you put them away, but there all in one area. And those different things, you know you 
could have some hanging from the ceiling, like those wooden ducks and stuff like that. 
You would build a scene and a kid would sit there and pull a string. 
There ' s a lot of things, you just have to have your imagination what kind of things you 
want and set the mode too, does there need to be dark, a lot of light, and use different 
coloured lights, di fferent lights, different things, different modes. Like what I do with 
Austin, I play thunder music and rain. And you have that in the background. Doing 
forest stuff, put those little Christmas trees out. Little you know the artificial ones, 
different sizes and you put them there and they ' re easy to put away. If you want water 
you get a big material , and you kind of put cardboard under so if fits and little tackies so 
it doesn ' t jiggle around. You have water in a container and birds on there, like ducks or 
loons. That ' s the way I like doing stories. I remember when I first started there, at 
Aboriginal Head Start, the one, not the building, but the one, ... I went to the bush and I 
got this real nice little Christmas tree, it must have been, it was just perfect, a real one. So 
I put it in a little pot, like a planter pot, I put it in there. And then I got all kinds of 
smaller little animals, like these plastic animals. So I had them all in my bag and I said 
ok. I started telling them all about the spruce tree. And I said and you get gum, and I 
made gum and get gum from it, and you can get shade. Animals, I had all these ants, 
plastic ants, and I put them all around and I said ' all these ants live there too ' .. . There 
were so many different things that I brought out. And the teachers said, you know what 
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this is the quietest these kids have ever been in the whole hour. You know cause I was 
just showing them everything. A little bit every time and I was saying and then the 
squirrel it lives in this tree and he runs up and down there ... [ had it all in a little bag in 
little containers and I was just taking it a little at a time as I was doing the story. And then 
I said and the eagle sits right on the top ... and that ' s how I ended it. I just made it all up 
cause it was just the way I could remember all about a tree. It was so neat there when I 
was finished I gave that little Christmas tree to my friend that lives on a farm in 
Blackburn. It' s so big now . 
.... It ' s nice too to dress up, like one of the character in your, like a lady, an old lady they 
wear shawls and braids, so when I went there I did my hair and I had moccasins. And I 
had this nice printed dress on and I had my sash. And these kids they all wanted to sit on 
my knee, and there was this one little kid sitting there, I just had brand new moccasins, 
and he kept smelling my feet, and this other girl on this side, kept pinching my skin like 
that. And I guess one of the little girls went home and told his mom, he said, he came 
home and he was so excited, I seen the real Pocahontas, she came to our school. So the 
lady phone the daycare and asked 'what on earth is happening. Maria said no, no, no, 
my mom came and told them the story. But I had my hair braided and I had my 
moccasins and everything hey. And I was dressed so neat. It's like they never see 
something like that in real life. And that little girl rubbing my skin and that little boy kept 
smelling my moccasins. They were all asking, could I touch this, could I touch that. And 
I had a little baby in a little papoose bag. Like a little dolly that I had dressed up. This 
little baby is so tired ; it's just amazing what you can do with kids to keep their attention 
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and to keep them quiet. And show them different things and let them touch your hair if 
they want to. You know like that little, some ofthem they love the smell of that hide. 
Because it ' s so strong, they ' re just brand new. 
Because in the old days you know, that's how they told stories, and the storytelling was 
told a lot of them stories were told in the winter months. When it was cold and 
everybody had to stay in their dwellings, or whatever, whether it was a tepee or whatever. 
You know it was the older people told the stories you know the grandmas and the 
grandpas. And they all these ... entertainment. And again when you're entertaining kids, 
especially if its your own family and you only have a few, you get them to, you locate the 
kids to take turns ... so you can cuddle them when they're there and give each of them a 
turn. Cause they like that, them being close. And again using them as a character, and 
using their name in the story, that really works good. Cause when I do these, I' ll just say, 
and Austin went CAW, CAW, CAW. And they all just look, you know they like that 
when you use their names, something familiar to them. Or their dog, I'll ask them, 
what ' s your dog ' s name, They don ' t know I'm tricking them and I tell them I have a 
dog's story and I'll use that dog, and that little girl will just look at you, " that's my dog". 
I used to do a lot, lots when I was only part-time, but since I've been full time I don't 
have that time. Like I go to the schools and I bring, like I take all these stuff with me, 
because ... how much I can take and how long it's going to be. I've done stories at the 
library, I've done at the schools, a lot of stuff at the schools. At the daycares that they 
have here at the Friendship center. If I was asked, I'd go if I had the time. 
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Caitlin: Now you ' re working with older kids 
Leona: Adults, adults with F AS. But even them, because they ' re like little kids, when I 
do storytelling with them. And not only that, even Elders, I' ve done storytelling with 
Elders that you could see them ... they ' rejust like little kids they look like ... wanting to 
ask a question you know. It ' s really amazing from the old and the young how the 
similarities are, the attention. They ' re so eager to ask questions, and to participate. You 
know like, I' ll do it, I'll do it. I use to be really, it ' s a nice feeling when you can tell old 
people stories. They remember and they ' ll tell you their version. This is how I 
remember it, this is how it's written in this book, and then I would tell them, tell me 
stories when you were small. What kind of stories were you told ... the book there were 
no books in those days, it was just their grandmother that would tell them a story, on a 
hunting trip, or about death, because they want to understand death. They would tell 
them a story about death . The spirits would come and visit, their last visit, a lot of them 
would come and visit. Some would come knocking at your door, or you 'd smell the 
person that's there, but it's just their spirit that would come. We used to know when 
somebody died because other people would tell you well so and so came to me. So I 
knew that this was going to happen. And stuff like that, I used to know, when I was a 
little girl. Because lot of us kids had to play outside when Elders came to your home. But 
for me I always wanted to listen. So my mom said, you listen and you sit by the stove 
then you have to be quiet don ' t bother nobody. So l ' djust sit there and I'd listen. And 
they were talking Cree sometimes and I wouldn ' t understand the whole story but I could 
66 
kind of. If you understand a few words you could kind of put the story together, or then 
your imagination would run wild if you didn ' t know. They'd be talking about something 
scary by the way they'd talked. The expression on their face and the way they talked, 
because they would talk slow. And then you ' d know when they were talking about 
something excited because they 'd be excited .... So I would be sit there and watch them 
and they ' d be talking and some of them too, you knew something was really bad, cause 
they would cry. As a little girl too, you could feel that emotion, and you 'd be wondering 
like why are they crying. I liked, I used to like being, to listen. I think that ' s why at night 
when I used to go to bed I used to be real scared. Cause sometimes when they told a scary 
story I didn ' t really know what the outcome was. Or what, but it was just my imagination 
so as soon as I went to bed I'd start visualizing things. Things that they were talking 
about that day. 
One story that I remember, this old man came to the house and he went to his trap line 
and he said he was coming back and there was this great big lake. He was talking about 
this big lake. And r remember it went down, .. up the river and down the river. When 
people used to talk about them, I'd never been there, but I could visualize how it looked 
to me. When I had a chance to go there, it wasn't really the vision that I had. It was 
totally different. And so this guy he said he was coming back from his trap line. And he 
said he seen, he had just a little canoe, ... And he said in the distance I could see this 
water, just like a big wave. I' m looking and looking, and he said I know people didn ' t 
have big boats there, so he said you sort of kind eliminate that, he said and I don ' t think 
it' s a plane because the plane would have already started taking off, it wouldn ' t go on the 
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water that long. So he kept on going, he kept on seeing it. .. He got close and he said it 
was getting bigger and bigger. ... the waves started dieing, so he started going slowly 
looking around looking around , and he said on the side of the boat there he seen like a big 
whale or a big fish . He talks about a big fish . To me, I visualized a whale. I don't know 
why, but he talked about a big fish. And he said, it just kind of, it looked dark. And you 
could see it in the water though, you could know it was a big fish or a snake, or whatever. 
It just kind of went and went, I just turned my boat and kind of went around it, ... he said 
maybe it was like swimming on the surface. That's why the waves were like that. And I 
remember that story, and I was so scared that I went to bed that night, because we swim 
in the water a lot, l went to bed that night I started dreaming about these big monsters 
under the water. I didn ' t want to go swimming the next day, Because the water was so 
clean and we' d swim in it. I kept on thinking about that thing, like what was it. ... We 
lived on the Churchill river, but it's a bay at the tail end of it, ... up the river and down the 
nver. 
When they talk like that, another story, they talk about this island, I' ve never been there I 
think at all. But there's an island with a burial ground. Like people in there. And I used 
to hear people talking about that all the time. They'd say so and so died and got buried 
there and whatever. And then people started feeling different things and seeing different 
things. And this one man ... . coming home ... and he felt funny and he just turned to the 
island, there was, it looked like a whole bunch of people and they were waving at him to 
come right back. And he knew there was no people there, because it' s a burial ground, 
And so he said just for the hell of it I thought somebody might have got stranded there or 
somebody went there, so he kind of went towards that island, and he didn't see nobody 
but he could hear voices and he got scared and he took off. 
Caitlin : .. . . I would have taken off 
Leona: But people used to, because in those days there was always people on trap lines 
or travelling, so you , always looking out for each other. 
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So I think when I got older, and we started, and we got T.V and we started seeing 
different things. Even watching T. V, your imagination would be different because you 
were wondering what kind of animals they are on T.V. Because you know the animals in 
your area and experience things. And even like scary stories. When the teachers started 
telling us their stories like Hansel and Gretal and this little old woman would eat those 
kids. But I mean the native people had their story like that where they 'd have an old lady 
that would eat children if you 'd wander off into the bush. That was teaching them you 
didn ' t go play in the bushes it could be dangerous. 
You know because when they were told stories they didn ' t tell you the whole story too, 
what the ending was. And I remember not too long ago when I started doing storytelling 
and things started bothering me like about death and people used to talk about it. I phoned 
my mom one time and I asked her about, I asked her about her about a few certain things, 
cause I remember when I was a little girl. I kept having these dreams, like an adult, I'd 
drowned. And I did as a little girl , fell into those barrels that were on the, but I 
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remember as a little girl we take a little ... and we ' d take a stick and stir it. There used to 
be water in it but it used to have a green film in it, I guess it ' s the pollen on the water. 
And the other one was dirt, and it looked, it moved differently when you do that. And we 
were told not to play there, but we'd still. And I had these gum boots on. I remember 
having the gumboots on. I remember having a little dress on. And I ... fell into the 
water, and I remember as a little girl! was trying to get out, I couldn ' t tum around 
because I had fallen in headfirst. And this so happened that an adult was going to use the 
outdoor toilet and they seen my boots and I guess they scooped me out. But I always had 
that dream that I was drowning as an adult. And I told my mom and I asked her. .. little 
girl she told me, at first I told her, you know mom I keep on dreaming about this thing 
and there was this big barrel, you know those big barrels by our house, I remember seeing 
those boots, those black gum boots with the red rim. And she told me, I finished telling 
her and then she told me that I did fall into a barrel and just about drowned and if 
somebody hadn't come to the bathroom I would have drowned. So you keep those things 
in your head you know. But there was some other, but I can't remember what it was I 
phoned her for. But anyhow, she told me that that did happen like when I was younger. I 
still dream about these things and they don't go away . .... dreaming the same thing. 
Phone call 
End 
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Appendix 4 
Interview November 201h, 2003 with Monty Palmantier, (Tsilhqot'in I Secwepemc Elder) . 
Faculty member within UNBC's Education Program. 
Monty: Umm, so maybe what I' ll do, I' ll just go through and some of them I might go 
back to as we go through. 
So when I think of what makes a good children ' s book with Aboriginal content for 
children just beginning to read. I think it' s important that the books reflect children ' s 
reality and, ... especially when it comes to Aboriginal children. So often what we see is a 
museum kind of approach to a lot of children ' s books, you know we are looking at how 
their cultures were long ago as opposed to, you know what is their reality today in Prince 
George, or in the Aboriginal community? We don ' t see enough of that kind of .. of 
literature that ' s out there period. So I think you know that their reality is reflected in 
terms of .. the. if we were to look at Prince George for example, like you know, what is 
there, I would hope that there would be something about ... , the folks who ' s traditional 
territory that Prince George is in, the Lleidli Tenne. But you know over and beyond that, 
that there should be some reflection of other Aboriginal cultures that are in this area. And 
I think that like you know that for me, a starting point is the current reality or reflections, 
the current reality that I think there should also umm a sense of like, of where these 
children come from in terms of, there should be something showing, presenting you know 
a history. And you know I often look at stories and I think when we look at or when I 
look at mainstream. You know there, we always talk about a hidden curriculum. Ifyou 
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look at any of the fairytales for example that we have probably both read in our childhood 
and we have kids that we 've read it to. When we look at fairytales and those kinds of 
reading materials then you know, what is important in the values that are passed on. So 
when we look at stories for Aboriginal children, then I think it's important that there be 
attention paid to, including values in stories for them. Now, when we look at how do we 
do that, I think that there it is really important to include myths and legends in that, values 
are embedded in those, but also what is embedded in those worldviews and how we look 
at the world and our place in the world. And I think that it is something that is really 
missing with Aboriginal learners, whether they are here in Prince George or wherever 
they are. In that storytelling has really kind of gone by the wayside in a lot of our homes. 
I think back to my own upbringing and stories were really a large part of what we were 
taught. And there was always, a specific time and place for a story. We would start 
hearing stories from my Grandmother when it was getting close to bedtime. She never 
told stories when there was daylight out. And the kinds of stories that she taught, that she 
shared with us, included a lot of values that were important for Chilcotin folks. A sense 
of history was also included in terms of our own family history, in terms of the history of 
our community, in terms of the history of the larger Chilcotin community. Today we 
don ' t see a lot ofthat. Folks, I mean parents may not be aware ofthat or I think T.V has 
taken away a lot. When it comes to that kind of teaching. 
When I think of how should Aboriginal culture be represented in book illustrations and 
text. I think that, it should be presented so that there ' s a rich, it should be colourful, it 
should be attention grabbing. And not something that, if you were to hold that book up to 
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any popular children ' s book, then it should be on equal ground. In that, when we look at, 
it shouldn't be perceived to be less than for the students. I know that there ' s a lot that, 
when it comes to dollars and cents. When we look at some of the popular children books 
and the dollars that get pumped into those for that product. My experience with, in 
elementary schools in creating our own big books and so on, at the end of the day what 
books do the children turn to? They want to go to the books that are colourful that don ' t 
look homemade is what it comes down to. When I think of illustrations, with our, a lot of 
our myths and our legends, there ' s a lot of room for creativity, in that, when we look at 
legends of trickster whether it ' s raven or coyote, how do we make it realistic. Do we go 
with a cartoon or a Bambi approach, I think it ' s really a matter of finding out what kids 
like, and to be honest with you I haven ' t been around emergent readers for a long time. I 
think it' s a matter of spending some time around them ifyou haven ' t already. What are 
these kids drawn too. 
A character in a children ' s book that I have a lot of respect for and why .... Laughter ... 
Gosh ... and we' re talking emergent readers hey. 
Wow, to be really honest with you, I haven ' t , I really don ' t know. 
Cait: If you had one that is even older that would be fine too, like a older age what would 
hard to go back there hey. 
Monty: My own kids, and even my grandchild is twelve years old now. 
I'll have to think about that, 
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The layout ofthe children's book with text , pictures. I think it's important that 
especially when we are looking at emergent readers, that text doesn't dominate the page. 
That there is some text on there so little children get a sense that there are words that go 
along with the story of the picture. But, not to have a half a page of text and then a small 
picture. The other is of course when looking at font, you are going to want to go for the 
largest font that you can. When we I look at taking an emergent reader through a story, I 
always like to follow along with my finger so that the child has a sense that there is a left 
to right sequence in terms of reading and so on. But for a children ' s book, at the level of 
Head Start learners, the less words the better. 
Cait: A few ofthe people I' ve talked to so far, and some of them are ones, one women, 
she' s a storyteller, said the larger the book the better. She says because that's what they 
go for too, the big ones and being able to hold it up and everybody being able to see and 
interact with everyone around you. 
We were talking about doing, the parents have been talking about doing a series, I was 
thinking one book full of stories, but they were talking about doing a few separate books, 
more like a series ofthem. 
Monty: I like the idea of smaller complete. So that the kids have a sense that a book has 
a beginning, middle and an ending to the story. And there's more of a sense of 
accomplishment by going through one story and going through it and then you've 
finished it. 
Cait: Yeah, putting it down. What do you think about the size? Do you agree with ... 
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Monty: Big books especially for this age level are better. In that, you get the bigger 
picture but what is just as important is that you can really go for the large fonts. And for 
emergent readers I think that it is a better route to go. In that where do we look at, when I 
look at a child's ability at that age, they are not going to be able to print in the size 
printing that an adult would normally print with. And so when I look at what they read, 
there should be some similarities between their abilities and what they read. And the 
other which you had mentioned is that with a big book format, there's opportunity where 
you going to, the teacher or whoever is working with these children will be able to hold 
the book up they can see the illustrations they can also follow along with the story words. 
And that is really important when it comes to sight words. After a child has read or has 
been read to. They have been read the same story to a number of times, they will follow 
along, and they ' ll be able to pick out some of those words, like the sight words that will 
be an accomplishment for them. And that' s not so much possible when you ' ve got a 
smaller book with smaller font. And they ' re just not going to be able to follow along. 
And be as engaged as they would be with a larger book. I know that most teachers, 
especially my experience is elementary, that it' s tough to find good big books period. 
And it ' s impossible to find the kind of big book with the content that you would be 
producing. 
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Cait: okay, ... great 
Monty : When I think of if you were to do a number of stories, and it were to be a story 
per book, then we would look at, okay what is the reality of the child here in the Head 
Start program across from the Friendship Centre. Where does that kid live, how does that 
kid get to school. Even that is a story within itself. And I would find see something like 
that that would be used say, Lake Sabine has a Head Start program, that would be 
something that, those children would enjoy, because this is how a child in the city gets to 
school. Because how they get to school is really quite different. 
Having a legend or a myth, there's a whole range of them. Why things are the way they 
are, could be something to do with an animal , it could be something to do with the 
environment, and that as well could be a story within itself. When we look at the folks 
whose traditional ground this is on, and what was life like for a child way back then. To 
be able to share that with the children as well. 
Cait: So variety, of all these stories, when I go to the parents, what I'm going to do is 
bring what you have to say and what the other Elders I' ve talked to have to say about this 
project and the ideas and pull them together some how so we can start developing 
storylines. But I also thought it was really important that the parents also came too, with 
their own ideas of their families , right and how they do things, so that obviously there 
may be a variety there may be some talking about being in the city, there may be some 
that talk about something that happens, another story that happens maybe when they go 
back, when they go back to their traditional territory . 
It could be all kinds of stuff. But this is what I wanted to do was to bring this stuff to 
them. And give it to them and use it as tools. 
And, also checking if you would be interested in not only this interview today, but also 
kind of looking at this stuff later, and getting your advice 
Monty: Sure 
Cait: Was there anything else you wanted to say? 
Monty: I can ' t think of anything else. And what I' II do is, if I come up with anything 
else, I' ve got your email, and I can maintain contact with you in that way. 
Cait: Ok, great, thank you. 
Monty: Thank you, I' m hoping that there is something helpful , (laughter). 
Cait: There was! No that was really good, thank you. 
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Appendix 5 
Interview with David Rattray (Tahltan), email. 
What do you think makes a good children's book with Aboriginal content for 
children just beginning to read? 
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);> Stories which connect to their everyday life experiences - with way more 
of the positives than the negatives. For example, if their world is one in 
which salmon plays an important part, many (not all) of the children will 
have numerous experiences around salmon. Having stories about salmon, 
from their perspective will create a strong interest in that particular book, 
in reading, and in a positive sense of self .... 
);> Family, community, fear, happiness, =a complete variety of emotions ... 
);> There are a few basics for beginning readers . ... Story books need 
storytellers who love (with a passion) telling stories ... Story books need 
hands-on activities that the children can play with (Teddy bears with bear 
stories, puppets, clay, etc.) to connect stories to fun things because one of 
the most important thing about reading is to develop a love of reading in 
the children ..... 
);> Stories about the similarities AND differences between their world and the 
larger Canadian society because they live in one world and see through 
'distorted eyes ' the 'other cultures' .... many people want to 'down play ' 
differences between cultures but that is not right. .. . differences need to be 
honored as well as similarities 
When you tell or read stories to children, do you find there are certain storylines 
that are more appealing to them? Could you describe some? 
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~ I am an aboriginal storyteller. .. .I often go to schools and tell stories to 
Kindergarten and grade one students as well as libraries where I talk to 
pre-school aboriginal children ... . They love all kinds of stories ... .I tell 
them of how Crow gets into trouble, how he helps us ... How Coyote and 
Crow fight and then make up .. . . About children listening and not listening 
to their parents and what happens .. .. Funny stories about Otter sliding on 
rocks into the water. ... About funny things that happened to me when I 
was their age ... . How drums came to be (and they get to drum on drums) ... 
About the specialness ofwomen ... . 
~ What the children enjoy is having someone who loves to interact with 
them. They pick up on this and get completely engrossed in the stories .... 
especially when there are actions or repetitions that they are responsible 
for. . . .It's not the story line as much as the enjoyment of interacting with 
an adult in an ' equality ' fashion ... . 
~ Storylines need to be developed around their world and their value 
systems. There needs to be more ' healthy role-model ' stories ... . 
What values and cultural characteristics do you believe are important to pass on 
to young children? 
~ Aboriginal students are often raised in four different worlds. Stories need 
to understand this and respect where they are ' coming from '; offer 
positives from their culture; and help them make sense of it all. ... 
obviously from a very young person ' s perspective .... 
Living in Four Worlds 
Many Aboriginal youth live with at least four ' mixed-up ' worldviews. They need help 
sorting them all out. 
Example: 
Healthy Aboriginal Worldview =respect your Elders 
Unhealthy Aboriginal Worldview =Elder abuse 
Unhealthy Euro-Cdn Worldview =old people are not important, youth is 
Healthy Euro-Cdn Worldview =parents go into care homes 
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Unhealthy 
Aboriginal 
Worldview 
Healthy 
Euro-Cdn 
Worldview 
Healthy 
Aboriginal 
Worldview 
Unhealthy Euro-
Cdn 
Worldview 
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Understanding the value systems and how they interconnect is important 
Aboriginal World Euro-Cdn World 
PAST VISIBLE II PRESENT VISIBLE PAST VISIBLE II PRESENT VISIBLE 
{Material Culture} 
1 
Build 
Past Hidden I I Present Hidden Past Hidden Present Hidden 
{Value System} 
These four worlds create confusion in Aboriginal students. We need to be able to help 
students make sense ofthe conflicting views ofthe world they see. They need to see how 
the visible culture = the material culture has changed over the years and how influences 
from other cultures has modified the value systems. 
);> Students are excellent at observing interactions but need a considerable amount of 
help interpreting what they see/experience. 
);> Cultural continuity and modification are two concepts that Aboriginal students need 
to understand- and how that impacts their lives today. Stories need to be able to 
'dance' with these concepts in healthy ways. 
);> Some assumptions/beliefs/values/etc that you might consider to include in your 
stories (from an Aboriginal perspective) might include: 
);> Bravery 
);> Honesty 
);> Generosity 
);> Helping 
);> Community 
);> Humor 
);> Sacredness of women 
);> Spirit of a child 
);> Respect for all things 
);> Sacrifice 
);> Compassion 
);> Truth 
);> Elders 
);> Working 
);> And so on ... .. 
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How do you think Aboriginal culture should be represented in book illustrations 
and text? 
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);> It must be authentic ... .It must show today and connect to yesterday and to 
a ' long time ago ' .... and to what the future might be for these young 
children .. .. They need to see how they are connected to the larger world in 
time as well as space ... 
);> There are many assumptions, beliefs, values, etc. that are strong in most 
aboriginal cultures. It ' s important to know which are valued in a specific 
cu lture and HOW these are developed/portrayed in that culture. 
);> To represent Aboriginal culture in book form , I believe it must be nation 
specific and not ' general ' . While ' general ' Aboriginal stories/themes do 
have a place, there must also be a cadre of books that are specific to each 
individual Aboriginal nation. 
Could you describe a character in a children's book that you had a lot of respect for, 
and why? 
);> Winnie the Pooh is cool. . . . Live dumps on him and he keeps on going .... 
When you look at how a children's book is laid out, text, pictures, cover etc. What 
do you think is the optimal lay out for children at a beginning reading stage? 
);> Assumptions I am making is you know about reading levels, grading 
reading levels, vocabulary development, etc . .. .. . 
);> Color. . .. larger print...limited print per page .... story line has a direct 
connection to the picture .... most pictures more realistic than not.. .. thicker 
paper so as not to tear and will last longer. ... holes, flip-ups, fuzzy add 
ons .. . additional materials related to the story that the children can 
manipulate and talk about. .. what if ... 
Is there anything else you would like to say. 
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~ It is extremely difficult to work 'cross-culturally' as many of our 
assumptions, values, outlook on life, etc. are built into our being. As a 
result, it is easy to 'miss' something because it is so 'ingrained ' in our 
being that we don't recognize we are using our 'cultural filters ' . To avoid 
this, check with several people from the cultural group you are working 
with - on a regular basis .... 
~ Aboriginal children develop a sense of ' Indian ' mostly from T.V. This 
unhealthy stereotyping needs to be counter balanced with appropriate, real 
stories about who we are . ... 
~ I wish you the very best in such an important project. ..... 
I First Nations V aloes I 
Some First Nations Values 
I Sacredness of Women I 
First Nations' View of the Individual 
Cultural Spectrum In Today's World 
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Some First Nations Values 
(Tables from FSJ Friendship Society Workshop) 
March/99 
Spirituality 
10 
Respect 10 
Humor 9 
Honesty 8 
Culture 8 
Teamwork 7 
Family 7 
Health 6 
Friendship 5 
Youth 5 
Oct 15/99 
Respect 
12 
Honesty 12 
Humor 11 
Family 11 
Culture 11 
S_girituality 11 
Teamwork 10 
Health 9 
Youth 8 
Friendship 6 
Does your organization reflect these values in their daily operations? 
Other 'common' First Nations Values: 
Humility Perseverance Honor Love 
Sacrifice Compassion Bravery Fortitude 
Generosity Kindness Communicating Openness 
Equality Flexibility Mother Earth Cooperation 
Consistency Elders Traditional Ways Encouragement 
Hunter Home 
Sacredness of Women 
In many (all?) First Nations, women were considered sacred. 
In today' s world, many (most?) men no longer demonstrate this. 
Women are still sacred! 
This value needs to be reintroduced in a big way in our world. 
Women are sacred for many different reasons, some include: 
)iio> They can ' split in two' to create new life 
)iio> They are the foundation of the family 
)iio> They nourish/care for others 
)iio> When women are strong the nation is strong 
)iio> What role can this value play in today's society? 
First Nations' View of the Individual 
People are: 
)iio> Unique 
)iio> Born with special gifts 
)iio> To be respected as being their own individual person 
)iio> To be treated with the utmost of respect 
86 
)iio> Most importantly spiritual beings and the spirit of an individual must not 
be destroyed 
Rights of the Individual: 
)iio> 'Face skin' is important. 
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~ One cannot impose his/her view upon another. 
~ Everyone has the right to do what he/she wanted so long as it did not hurt 
the rights of other members in the group. If it was going to hurt the 
group, then something had to be done to help the individual see where 
they were wrong. This was usually done ' softly ' . IF a soft approach did 
not work, then a decision was made to deal more forcefully with the 
individual. 
~ If an elder felt the person would suffer, to a point, the rights of the 
individual were so strong they were allowed to go down that painful path. 
They would be allowed to learn through experience (the 'hard way' ) 
~ Individuals were encouraged to seek their own path through life, so long 
as it was respectful of other individuals. 
Challenge: 
How can this view of the individual be used in today's organizations? 
Cultural Spectrum In Today' s World 
Healthy Vs. Unhealthy First Nations 
First Nations communities are not completely healthy or unhealthy, they are 
always somewhere on the continuum. 
Common Factors in Healthy First Nations people 
~ Sense ofbelonging/connectedness 
~ Deep caring for others and self 
~ Relationships (key to existence) are deep, healthy, supportive, predictable 
~ Extended family is strong and one can depend upon it for any reason and 
so produces a strong sense of security 
~ Intimate human/social structures 
~ Honesty and integrity are key values which shape interactions 
~ Very difficult to differentiate between individual, family and community 
because all belong/flow together 
~ Everyone has a role to play in the community 
~ Profound respect for self, others, community, land, animals .... 
Activities could include: 
~ Going to fish camp together, sharing fish/fish house, meals ... 
~ Hunting together and giving away much of the meat to others 
~ Visiting while preparing a meal for a community potluck 
~ Hand games where people get together to enjoy each other 
~ Other day-to-day activities 
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While many First Nations people have been abused (physically, emotionally, 
sexually) many have been able to ' face/deal with/accept' their abuse and 
move on with their lives. Even though the pain may not all be gone, they 
have been able to create a strong sense of personal identity, dignity, and 
well-being. Others have not been able to and so they go through life with an 
unhealthy view of the world and themselves ..... 
Unhealthy First Nations 
PLEASE NOTE: 
In unhealthy First Nations people, families, or communities, there will be an 
'overlap' of the healthy and unhealthy, it's not one or the other. In unhealthy 
environments, these negatives generally stand out way more then the healthy 
components. Even in this unhealthy environment there will be First Nations 
people struggling to overcome their pain and create healthier communities. 
Feelings of displacement, not belonging 
~ Helplessness = no hope in the future 
~ Loss of shared cultural values/activities 
~ Lack of personal/group strength to address issues of concern 
~ Addictions 
~ Poor sense of self 
~ Broken homes 
~ Children/adults who know right from wrong but choose painful ways to 
deal with their pain 
~ Strong sense of anger/rage towards self and/or others 
~ Suicide attempts are common because of the helplessness 
~ Not able to keep a job 
~ Cultural activities are seldom done 
~ Verbal fighting at the Band Council/community/organization level is 
strong with blame flying everywhere 
~ Lots ofRCMP involvement in the reserve/community 
89 
);> People are in PAIN with no vision of change = no hope 
Cultural Spectrum 
Traditional );> Knows how to live in a 'traditional' life-style 
);> Fluent in First Nations language 
);> Can function in mainstream world but chooses not to 
);> Positive sense of self 
Transitional );> Knows some of the 'traditional' ways but cannot live 
totally in that world 
);> Knows some of the mainstream world 
);> Usually works in low-income jobs 
);> Positive sense of self 
Bi-Cultural );> Knows much about the 'traditional' life-style but can 
not live totally in that world but is comfortable doing 
many/most of the cultural activities 
);> Knows much about the mainstream world and can earn 
a good living in it 
);> Has learned the 'secrets' of both worlds so can move 
easily between the two 
);> Positive sense of self 
Marginalized );> Does not know much about his/her ' traditional' ways 
);> Does not feel at home in either world 
);> Does not know how to 'survive' in mainstream world 
);> Can not hold down jobs 
);> Emotional problems 
);> Poor sense of self 
Uncultured );> Knows how to live in a culture 'not his own' -often 
adopted out at birth 
);> Knows nothing of his First Nations heritage/culture 
);> Can live in mainstream world 
);> Often wants to learn more about his 'roots' 
Challenge: 
How can knowing all of the above ideas help a First Nations organization improve itself? 
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Appendix 6 
Aboriginal Head Start Mission and Mandate/Program components 
(http://www .phac-aspc.gc.ca/dca-dea/programsmes/ahs _overview_ e.html#mission) 
Mission and Mandate 
First Nations people, Metis and Inuit recognize children as their nations' most valuable 
resource. Thus, Aboriginal Head Start will provide comprehensive experiences for First 
Nations, Metis and Inuit children up to 6 years of age and their families , with primary 
emphasis on preschoolers, 3-5 years of age. The program will be based on caring, 
creativity and pride following from the knowledge of their traditional community beliefs, 
within a holistic and safe environment. 
The primary goal ofthis initiative is to demonstrate that locally controlled and designed 
early intervention strategies can provide Aboriginal preschool children in urban and 
northern settings with a positive sense of themselves, a desire for learning and 
opportunities to develop fully and successfully as young people. 
AHS Beliefs and Values About Children 
While First Nations people, Metis and Inuit have distinct cultures and languages, they 
also share common beliefs, values and histories. It is with this in mind that the Statement 
of Beliefs and Values about Children was written. 
We believe .. . 
• That children are a gift from the Creator. 
• That our children have a right to live proudly as Aboriginal people in the lands of 
their ancestors. 
• That children have a right to learn their respective Aboriginal language(s) and 
histories, and adults have a responsibility to pass on the instructions that the 
Creator gave in the beginning oftime as are reflected in our languages, cultural 
beliefs and cultural practices. 
• That each child is part of what makes a community whole. 
• That it is essential for children to develop meaningful relationships with Elders, 
the carriers of knowledge and history. 
• That children, under the guidance of Elders, will learn to love learning throughout 
their life. 
• That adults are community role models who are to teach children how to live a 
good life. 
• That children deserve opportunities to gain knowledge and experience of how to 
live a good life. 
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• That children acquire knowledge by watching, listening and doing, and adults are 
responsible for encouraging and guiding them in all those activities. 
• That children, through being loved, valued and encouraged, will gain the courage, 
the strength and the wisdom to use the power of a good mind and spirit in all that 
they do. 
• That children have a right to enjoy the opportunities that education offers. 
• That children have a right to live in healthy, self-determining communities that 
are free ofviolence. 
AHS Program Components 
The focus of each AHS project is on Aboriginal preschool children and their families and 
includes programming in each of the following six program component areas. 
• Culture and Language 
• Education and School Readiness 
• Health Promotion 
• Nutrition 
• Social Support 
• Parental and Family Involvement 
1) Culture and Language 
The purpose of the Culture and Language Component is to provide children with a 
positive sense ofthemselves as Aboriginal children and to build on the children's 
knowledge of their Aboriginal languages and experience of culture in their communities. 
More specifically, projects will enhance the process of cultural and language revival and 
retention, with the ultimate goal that, where possible, children will aspire to learn their 
respective languages and participate in their communities' cultures after AHS. 
2) Education and School Readiness 
The purpose of the Education Component is to support and encourage each Aboriginal 
child to enjoy life-long learning. More specifically, the projects will encourage each child 
to take initiative in learning and provide each child with enjoyable opportunities to learn. 
This will be done in a manner which is appropriate to both the age and stage of 
development of the child. The ultimate goal is to engage children in the possibility of 
learning so that they carry forth the enthusiasm, self-esteem and initiative to learn in the 
future. 
3) Health Promotion 
The purpose of the Health Promotion Component is to empower parents, guardians, 
caregivers and those involved with AHS to increase control over and improve their 
health. More specifically, the projects will encourage practices for self care, working 
together to address health concerns, and the creation of formal and informal social 
support networks. The ultimate goal is for those involved with AHS to take actions that 
contribute to holistic health. 
4) Nutrition 
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The purpose of the Nutrition Component is to ensure that children are provided with food 
which will help meet their nutritional needs, and to educate staff and parents about the 
relationship of nutrition to children's ability to learn, physical development and mental 
development. Mealtimes provide opportunities for sharing, teaching and socializing. The 
ultimate goal is to empower children and parents to develop or enhance nutritional eating 
habits that will be maintained following the children's AHS experience. 
5) Social Support 
The purpose of the Social Support Component is to ensure that the families are made 
aware of resources and community services available to impact their quality of life. The 
project will assist the families to access resources and community services. This may 
mean that the project will work in cooperation with the service providers. The ultimate 
goal of this component is to empower parents to access assistance and services which will 
support them to be active participants in their children's lives and AHS. 
6) Parental and Family Involvement 
The purpose of the Parental and Family Involvement Component is to support the 
parents' and family's role as children's primary teachers. The parents and family will be 
acknowledged as contributors to the program through involvement with a parent body or 
participation in and/or contribution to classroom activities. This component provides the 
opportunity to empower parents to bring forth gifts and further develop as role models for 
children and in their communities. The ultimate goal is for parents and caregivers to 
complete the program being more confident, and assertive and having a deeper 
understanding of their children than when they began the program. 
Source: Aboriginal Head Start: Principles and Guidelines 
Appendix 7 
Personal Journal of project 2004/2005 
(Note* Missing journal for 2002/2003) 
February, 251h, 2004 
Committee Meeting 
Teacher' s guide-
-description of methodology 
challenges, successes 
warn people about in future 
-piece analyzing interviews-the info I pulled out 
-method - 3 years education 
-culture can be inclusive 
spill over into other cultures 
connections between teachings of youth and what you have searched out. 
-oversimplify -tendency of audience - correct this - with teacher' s guide. 
Do more than just look at the words. Encourage people to go beyond 
Picking rosehips-lesson plan 
!.preparing 
2. getting there 
3. walking 
4. praying 
Dee- book 
Margo- Okanangan teacher's guide 
Dee couple of sentences what project is about. Where to get it. Contact # 
Contact Linda Roa about extra funds. 
Stan - educa. Chair 
Read John Stotts book/ Feb. 25 
Find-J.S Mowatt; Gitxsan storytelling 
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Wonderful positive meeting with Dee, Paul and Perry today . They were very excited-
(notjust faking it) about the book roughs and storyline. Suggestions were positive and 
thought provoking about including a teacher's guide with the book. Doing the book in 
Cree as well as English. They all felt that I should be publishing it , and that it will fly! 
Wow, meeting and feedback beyond my expectations. The little critical guy on my 
shoulder is telling me-it's not real-it's not really good-they're pretending. I need to keep 
journaling to the end now. Important part of my project. 
Perry was talking about culture being inclusive, non-aboriginal people learning 
from aboriginal. I also see the connections between my own upbringing, English 
predominantly-the values I learned in my family and how these values are similar and 
different-or greater emphasis is placed on certain values in Cree, Tahltan, or Kaska 
culture as these are the ones I've been learning from the past few years. 
I.e.- generosity,- giving all the time is predominant with the Cree?Metis Elders I have 
met. Every time I go to visit, I walk out with something. 
-Honesty, straightforwardness 
listening more than talking 
not so apparent in my family 
learning by experience not didactic so much 
different onus put on different values - getting material goods vs. giving away material 
goods. 
Importance of elders - respect, kindness, helping, listening - my family - important as 
well as in Cree. 
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Knowledge of elders respected even more so in Cree. 
Feb. 27th, 2004 
964-0956 Ken Ferris 
Contacted Dawn at Speedee Art Supplies today. I'm having a difficult time with the base 
for my paintings and the paper buckling. She gave me Ken Ferris ' name. He has 
completed a book-illustrating-and hopefully will help me with some advise on what to 
use etc. for my paintings. Called and left a message, Hopefully he ' ll be able to help out. 
March 8 th 
Ken Ferris called today- It appears I've chosen the right supply. Canvas paper - so it is 
flexible and can be scanned on a drum scanner. He suggested I print with Friesen' s 
Publishing- All in house, less expensive.- Full colour etc. for his -cost 9$ a book, back 
in a few weeks. 
March 91h 
Painting today-started at I 0:30am. Walked, worked out. Staying at home with no adults 
to socialize with, a little isolating. Need to stay balanced if I am going to paint well and 
use every it of creative skill I have. The drawing process for the past 6 weeks has been 
exciting, but I neglected other parts of myself in getting to driven by it. Balance is so 
important, if I' m not going to go into rush mode. I find myself only going so far with my 
work. Almost as if I sabotage it a bit - so it won ' t be finished and can't be judged. Or 
will be judged as not ' good enough' I need to pay attention-and do a thorough job from 
the beginning to end. Stop hiding what I can do and show what I can-to myself most of 
all. 
I' m walking cobalt blue shadows 
Burnt sienna 
Hansa Yellow med.- base 
Kokum walks- " 
Kokum prays-cadmium yellow 
March lOth. 
Really tired around 1 pm yesterday, napped for 15 minutes 
Actually worked at painting for 3 hours. 
Hope it goes better time wise today. 
Saw an eagle today-the boys and I. It flew in front us us as we walked to the bus stop. 
Dalton smiling. We all know how good that is. It will be a good day. We're blessed 
today, especially. We're blessed every day. 
March Iih. 
Bought tracing paper -Kim critiqued the first rough paintings. Good points. Trying to 
duplicate body posture of drawings exactly in paintings . Have to get painting again. 
Like right now! Life full with kids etc. d 
during Spring break. Earl sick with congestive heart failure. Worried, busy trying to 
learn 
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more about it to support him. Hopeful , but worried. 
Painted over the paintings. Starting again. Laying in with yellow ochre-looks good so 
far. Have to review colour again, as I want to have it vibrant but suit the sketches-and it' s 
fall! Not an easy colour task. 
-Smudged and prayed before I started today! Asking for guidance, and to do this with a 
clear heart and mind. 
April 13th 
Second painting. Going really well. I have the formula now. Exciting news April 6th. 
Dee emailed me. Her brother's brother-in-law in New Zealand- with learning & Media in 
U.S. A and N.Z. interested in looking at the book. Not entirely sure what all ofthat 
means. But I think it could be a good thing for this book-knock on wood. Met with the 
Headstart staff. Tena, Leona, Maria, Darlene showed them 'moms ' rough drafts and 
mine. The moms and I need to meet with Mary Clifford regarding funding for Cindy 
and Krista' books. Mine is a different story. Part of grad project and no longer 
considered part of other moms-or vice versa for my grade. 
Worked for 3 hours today. Then messed around with computer etc-waste of time!!!! 
April 14th. 
Painting "Kokum rests" Going great. Maybe start on third today. Andrew called to get 
copy of proposal. Hope it helps him. 
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June 301h 
Hired Sarah to baby-sit 8am to I pm every day this summer. Starting to paint again as 
I'm finished teaching. Feeling down past two weeks. Need to get back into this and get 
it done. Here we go! Cindy and Krista have funding for books. I also have $2,500 
sitting in an account for me from the National aboriginal Achievement Foundation. Mary 
Clifford let me know. She didn't know until recently either. It has been sitting in an 
account for a year or so- Crazy. I'll use it for publishing if another publisher doesn't pick 
it up. 
September, Met with Mike chair at Okanogan college. Leona doing video with him on 
gathering herbs. She asked him to look at my project. I met with him and Leona. It was 
not very positive. He didn't even look at the illustrations-just the idea of the text. He 
said he saw the first one and knew I could draw, and I would do a good job there. He 
commented that there were many books out there like this-not a new idea. Weird first 15 
minutes. He seemed to warm up after and talked about getting funding-He had some 
money available at UNBC. Suggested I co -author with Leona to get Enowkin to 
publish(Jeanette Armstrong) as they only publish aboriginal authors. Leona and I will 
talk further when it gets closer. He felt I shouldn't have it published in Tahltan or other 
languages as the illustrations and content were based on Cree -ethics- Have to talk to 
Perry about that. I think it's up to the nation whether they want to use it or not. Felt kind 
of frustrated when I left. The meeting wasn't all positive it seemed like he was killing 
time for Leona, and had written me off before I even arrived. I might have allowed the 
first part of the conversation to colour my perspective of the rest. I' m used to a lot of 
positives from everyone I' ve shown it to. So maybe I need an ego deflation. I work 
harder and be more critical constructively. 
November, December 04- Renovation crazy. Finding it hard to get any work done. 
Jan. 7/05 
One and a half paintings left to go. Te house I upside down with renovating for the past 2 
months. Finding it hard to motivate myself to paint. No space. Have to find a couple of 
hours a day. That's alii need, but I'm exhausted as sleep is difficult with pets, kids all in 
the same sleeping space. Got to get moving. 
Reading the UNBC formatting guidelines for Graduate Dissertations, Thesis ... etc. 
Reading thru Priscilla Lepine's project writeup ' Metis Dance the Metis Way' It reads 
still like her original proposal. I don't think I have the final wrap -up document. 
Also reading Judith Morgan's "Git Skee'een Niidiit-People of the Skeen River. Taking 
notes on Formatting aspects I'd like to include. 
Focus on the past renders static the culture. Over looking the rich heritage that exists 
today. Having Tahltan children and involvement in Aboriginal community/ Tahltan 
community in Prince George and in Northern B.C played a part in my focus on this 
project. 
Active listening, co-participation, reflective thinking, open-ended questions. 
Jan. I 01h 
Painted 2 paintings not working again! So frustrating. I can ' t paint, and I need to get 
these finished . 
Jan. II th. Subbing today. Going through proposal , changing to read as final project 
description . 
February 51h. 
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I finished the book illustrations a couple of days ago. What a feeling. A feeling of 
completion. Spoke with Bethany Haffner yesterday. Discussed the forms and dates for 
defence. Wow, I' m going to graduate with my masters. I did the book. My dream for 
the past 9 years. I did it. There isn ' t a better feeling. Kim will put the book together and 
format it on Cd. I' m going to meet here next Wednesday at the copy shop at UNBC. As 
soon as we scan it and put it together, I' ll send it to Perry. He' s going to excited. He has 
probably given up on me. We ' ll see. 

About the Book 
The story line for this book comes from our family's relationship with Cree grandmother, Leona Neilson and the values 
she shares with us. Prince George Aboriginal community is culturally rich, and diverse with many community and fam-
ily events and experiences to draw upon for writing stories with accurate and respectful First Nation's content. This 
story is based on one of those experiences. 
Caitlin Nicholson is from Prince George, B.C. She is a mother to Dalton and Garth , 9 and 7 years old. She is an art 
teacher and educator, and a student in the graduate First Nations Studies program at the University of Northern BC. 
Leona is a cultural and language teacher. She teaches the Cree language at Aboriginal Head Start in Prince George 
and at the University of Northern British Columbia. She teaches youth to Elders about traditional plants and the ways 
they can be used for medicinal purposes. She is always willing to share her cultural knowledge in a respectful and 
humble manner to keep the culture alive. 
Dedication 
Dedicated to my children Garth Ma Le Nicholson (Dennis) and Dalton John Nicholson-
Tashoots. With all my love. I hope you always stay proud of who you are as Tahltan people, 
and stay strong with strong minds, and hearts. This book reflects the education that the Elders 
are giving you. Never stop learning from them. They are the key to our past and your future. 
Caitlin. 
For my grandsons: Austin Davis Neilson, {Tipiskapisim ,moon) and Gabriel Evenden, 
(Wapos,rabbit). Hoping you carry the language and culture into the future. 
Leona. 
This book is written in Cree (they dialect), and English. 
Note: Kohkom is Cree for Grandma. 
In Cree and Tahltan culture and many other Aboriginal Nations, children have many 
Grandmas. Young people use it as a term of love and respect for women Elders. 
Kohkom kesimamanew. 
Kohkom gets ready. 

Nista nikesimanan. 
I am ready. 

Kohkom otapihew. 
Kohkom drives. 

------
Nista niotapihon. 
I drive. 

Kohkom pimohtew. 
Kohkom walks. 

Nista nipimohtan. 
I walk. 

Kohkom ayamihaw. 
Kohkom prays. 

Nista niayamihan. 
I pray. 

Kohkom mosahkenum. 
Kohkom picks. 

Nista nimosahkenen. 
I pick. 

Kohkom nitootum. 
Kohkom listens. 

Nista ninitohten. 
I listen. 

Kohkom wechitaw. 
Kohkom helps. 

Nista niwechihaw. 
I help. 

Kohkom kisihtaw. 
Kohkom is done. 

Nista nikisihtan. 
I am done. 

-Kohkom michisow. 
Kohkom eats. 

Nista nimichison. 
I eat. 

Kohkom apiw. 
Kohkom sits. 

Namoya niya! 
Not me! 
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Rosehip Tea 
4 cups Spring Water 
4 Tablespoons rosehips fresh or dried 
(Need to be soaked overnight in the water) 
Bring water and rosehips to boil, then simmer 10 minutes 
Drain 
Enjoy the taste! 
Rosehip tea is a good source of vitamin C for colds and the flu. 
